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THE RESEARCH TEAM 

 

Zuby Saloojee: 

I am a woman of colour who immigrated to Canada from South Africa because of 

Apartheid in the early 70’s. My classification as Indian in South Africa denied me the 

usual rights and privileges of citizenship because I was considered a second-class 

citizen.  While I share the privileges of my class in Canada, I am impacted by prejudice 

and discrimination based on my race, my gender, and my religion as a Muslim. These life 

experiences have undoubtedly impacted my life choices, my outlook on life and my 

attitudes and commitment to issues of social justice. My work experiences in education, 

with marginalized populations, in community development and with the United Nations 

have anchored an understanding of rights and responsibilities and a deep commitment to 

anti oppression and anti racism work, along with a clear understanding of systems and 

power dynamics. 

 

As a co-founder who may be biased in how I receive the research data, it appears that a 

key message is that the SIHub is a very viable learning opportunity that has impacted 

students and paradigms and practices related to innovation, entrepreneurship and 

approach to work in the community. It equipped students with a social justice & 

entrepreneurial worldview along with 21st century skills sets relevant to the social sector. 

From comments received it appears to allow students who are now workers to think 
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outside the box, to be responsive to gaps in service/s in their area of work, to have the 

skill-sets to create pilot projects  &/or with partners seeking solutions that address specific 

issues and contribute to the broader good.  

 

 

Rick Kelly: 

I am a white cis-gendered male who comes from a working-class family. My father was 

first generation to Canada from Ireland and my mother was of mixed heritage including 

Scots, German and Irish. I was the first of my generation in my family and extended 

family to pursue post secondary education. As a result, I have always looked at post 

secondary with a critical eye since I did much of my learning outside of institutions and by 

hacking them. I approach education from my background as a community-based youth 

worker. I look for opportunity and ways to engage with others on an equal footing, 

centring their voices while using the structure of the College as assets to be mobilized 

towards social justice and innovation. The hub was an opportunity to locate restorative 

practices as a viable entity within the College which could support student’s passion and 

desire to apply their knowledge, interests that often were parallel to their own experiences 

of harm and injustice. 
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Nerissa Hutchinson: 

I am an African-Caribbean third Year CYC student and artist. I use my art to 

express issues of injustice, empowerment, power, anti-black racism and social action. I 

look forward to pursuing my BA and Masters at the end of my program. 

 

 

Stephanie Cole: 

My name is Stephanie Cole. I am a 31 year old female who proudly identifies as a 

member of the LGBTQ+ community. I am a first generation Canadian with two parents 

that immigrated to Canada from Jamaica when they were in their teens. Growing up they 

made sure I was surrounded by those that looked like me and could foster my Jamaican 

Identity.  I identify as a lifelong learner that uses education to access power and advocate 

for social justice and inclusivity. While working in the hospitality, entertainment, and 

financial industries, I experienced and witnessed numerous incidents of sexual 

harassment, bullying and social exclusion. As it is my nature to want to contribute to 

spaces in a positive way, I created SafePod. A social enterprise founded to ensure that 

workplaces are built to foster positive, safe and inclusive cultures. I believe that everyone 
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should have fun and feel safe while working. After all, we spend most of our lives at work. 

My life experience and my background in social work and forensic psychology inspired 

me to focus on empathy and cultural dynamics to make this happen. . I founded SafePod 

to ensure that others will not have to go through what I went through, in order to pay their 

rent or buy groceries.  Being comfortable in your workplace, and living without fear, 

should be the standard for all working environments.  At the heart of a safe workplace is a 

culture of consent. 

 
 

 

Yoanna Lee: 

I am an educator and an entrepreneur who is passionate about promoting diversity, 

equity and inclusion in higher education. I have worked in education for the past 5 years 

as a Teacher and an Advisor. I worked abroad in teaching middle and high school 

students and also volunteers in a few non-profit organizations in Toronto. In my role as an 

advisor, I supported online learners to excel in the program and advance in their careers. 

I’m currently completing Masters of Education in Adult Education and Community 

Development program at OISE, and working at the Rotman School of Management at the 

University of Toronto. 
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Natalie Wood: 

I am a queer African-Caribbean-Canadian immigrant, academic, social justice warrior and 

artist who uses the tools of art, social innovation and education to create, empower and 

transform individuals, institutions and communities. I fight for equity and social justice in 

my work as a PhD student at York University Environmental Studies program; as a social 

innovation specialist and a multimedia award-winning artist. I am also a Professor in the 

SSW program and cofounder and past coordinator of the Social Innovation Hub. Part of 

my work is to expand the number of creative, entrepreneurship and leadership 

opportunities for marginalized communities.   

 

We chose to share our social locations and philosophical motivations to provide context 

to the collective perspectives driving this study, its data collection and analysis.  
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EXECUTIVE SUMMARY 

This research documents the impact of the Social Innovation Hub (SIHub) that ran from 

2014- 2018 in the George Brown College School of Social and Community Services. The 

SIHub was an alternative placement, an early stage incubator, and a connector for 

students in the School of Community Services cofounded by Natalie Wood and Zuby 

Saloojee. It embraced principles of social justice, entrepreneurship, social innovation and 

social enterprise. As it emerged from an academic institution and program not focussed 

on promoting entrepreneurship among social and community services students we were 

forced to develop a pedagogical framework that promoted social change.  We combined 

a critical and engaged pedagogical, social justice and restorative justice framework that 

lead to the creation of the Hubstar Method of entrepreneurship education. We sought to 

understand the impact of the SIHub by asking three fairly open questions:  

1. What are the conditions necessary to successfully graduate School of 

Community Services’ College & social justice students into leaders in social 

innovation and social entrepreneurship?  

2. What are the conditions necessary for industry partners to successfully 

support community members from marginalized and lived experienced 

groups to generate their own social enterprises or socially innovative 

projects? 

3. What was successful about the model of the SIHub and what supports and 

resources are required for it to scale in efficiency in order to address its 

vision and mission? 
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We looked at the environments and conditions necessary to educate and to have the 

hubsters create their socially innovative ventures (social ventures) at GBC within a higher 

learning institution. We identified really quickly that the SIHub was unique in having a 

high percentage of Black, Indigenous, People Of Colour, queer, trans and women 

hubsters who created social ventures focussed on impacting their respective 

communities. Many innovation spaces and hubs have a great deal of difficulty accessing 

and inviting these communities to participate in creating social ventures. In fact the 

Government of Canada (2018) identifies it as the need to be more inclusive and to do 

better. We felt it was important to investigate and document this outcome of the SIHub. 

We also found that our connector role, which promoted a community-based approach, 

was instrumental in building far reaching supportive networks and transforming some of 

the systemic barriers to equality and equity at GBC– at least for a brief time.  

 

In the research we identified quantitative and qualitative measurements of success that 

illuminated the conditions hubsters identified as necessary to their social venture 

development. We surveyed a total of 40 hubsters, faculty, staff and community mentors 

representing the 4 years that the SIHub was running. They all recognized the importance 

of having a space and classrooms designated for the members of the SIHub to imagine, 

design and connect with mentors and other hubsters. The connector role of the SIHub 

lent itself well to a social justice oriented approach to developing community that 

championed change within GBC and the hubsters’ various communities. They 

acknowledged that they were on journeys which one hubster imagined to be like falling 

into a rabbit hole and being birthed out the other side – an entrepreneurial initiation and 
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birthing process. This birthing process was indicative of the shift in the hubsters’s 

perception of themselves and their identities where they willingly transformed from being 

just students to leaders, social innovators and social entrepreneurs.  

There were many indicators of the SIHub’s success however it was unable to sustain 

itself. It used resources that were in short supply in the educational system and even 

though elements of the SIHub’s approach had been adopted by Humber, Seneca, and 

Centennial Colleges, that were projecting the needs of their students and society into the 

future, GBC could not devise an infrastructure and model that could further the concept of 

social innovation that included the Social Innovation Hub.  
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SOCIAL INNOVATION AND RESEARCH TERMS 

Hubsters: These were what the students who had applied to create a socially innovative 

venture with the resources of the SIHub were called. 

Social ventures: Social ventures and socially innovative ventures encompasses both 

revenue generating ventures such as social enterprises and non revenue generating 

such as socially innovative projects and organizations that existed mostly in the non- 

profit and social economy sectors. 

Social entrepreneurship: Is the leadership approach taken by some individuals who feel 

empowered to make change by creating organizations that have a triple bottom line of 

caring for people, the planet and generating revenue and profits. 

Social intrapreneurship: Social entrepreneurial practice that is carried out within and 

organization and thus all financial risks are minimized 

AOP: Anti-Oppressive Practice – which is a practice based on included communities 

traditionally marginalized and disenfranchised in order to create an equitable and just 

system. 

Social Justice: Focuses on the rights of all individuals and groups to not be 

discriminated against and it promotes an agenda to ensure that inequitable practices are 

challenged.  

HubStar: This is a hubster who has graduated from the SIHub and has received a 

diploma from one of the School of Community Services’ programs. 

Social Innovation: The SIHub adopted the definition of social innovation as promoted by 

Dr. Westley who is the JW McConnell Chair in Social innovation at Waterloo Institute for 

Social Innovation and Resilience and a co-author of the groundbreaking book Getting to 

maybe: How the world is changed. The definition that she proposes is… 
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Social innovation is any initiative, product, process, programme, project or 

platform that challenges and over time contributes to changing the defining 

routines, resources and authority flows or beliefs of the broader social system 

in which it is introduced; successful social innovations have durability, scale 

and transformative impact. (Westley 2014, p5) 

This definition identifies the importance of transforming inequitable systems – importantly 

systems that continue to reproduce the same conditions faced by communities of people 

who are impoverished, disenfranchised, and disadvantaged. This definition captures the 

broad nature of what could possibly be done within an innovation framework and what the 

SIHub set out to do.  

Entrepreneurial Habits of Mind:  

Entrepreneurial habits of mind relate to the set of attributes required to take ideas and 

turn them into solutions. The outcomes of entrepreneurial habits of mind include 

innovative projects, intrapreneurial projects to new ventures such as start-ups, social 

enterprises, social businesses, businesses.   

Social Economy: The social economy is made up of those institutions that operate on 

the model of reciprocity or giving back in ways that seeks to address poverty and 

inequality. 
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INTRODUCTION 

Education is not a neutral prospect. Learning and teaching does not happen in apolitical 

spaces but instead in highly politicized and publicly funded spaces. Many of our 

educational organizations reproduce systems of oppression that continue to fail, terrorize, 

police, and create carceral realities for many marginalized communities – Indigenous, 

Black, POC, poor/ working class. The pedagogical approaches to developing empowered 

students that have the capacity to build organizations or systems or movements that are 

liberating from oppression is key to creating a world that is equitable and just. 

Approaches to Teaching to develop Social Innovation & Social Entrepreneurship among 

College students: Investigation of the impact of the Social Innovation Hub (2014 – 2018) 

on developing Social Innovators, social entrepreneurs, and community leaders, is a 

mixed inquiry and research that strives to document and theorize such a pedagogical 

model based on the development and activities of the Social Innovation Hub - a college 

educational (co-curricular) experiment co-founded by two faculty members Zuby Saloojee 

and Natalie Wood, in the School of Community Services at George Brown College 

(GBC). 

 

The Social Innovation Hub’s model was unique in four ways. It ran as an incubator 

located within the College system at the time when most educational incubators were 

developed in University settings. It sought to meet the needs of its hubsters many of 

whom came from marginalized communities. The Hub ran with a strong belief in social 

justice, social change and transformative learning. And finally, The Hub grew from the 

ground up and was at a financial disadvantage from its first days. 
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The social innovation hub was an incubator located within a College in a large urban 

centre. Many of the students at the College were freshly graduated from high school 

looking for employment in their field of choice; were individuals seeking new careers or 

students who would use their diploma as a stepping stone to enter a program at 

university. For many years GBC’s motto was “GBC gets you the job”. 

(http://cargocollective.com/gpdesigns/filter/integrated-campaign/George-Brown-College.)  

Here the emphasis was on preparing students to find jobs in their chosen fields.  

Alternatively, the Social innovation hub was focused on developing the leadership, 

innovative and social entrepreneurial skills of students. Essentially designing 

opportunities for students to create their own jobs by starting a social enterprise or social 

innovation initiative. 

 

Secondly, GBC College has traditionally had a high-percentage of students living in 

marginalized communities. These are mostly students of color, who come from 

neighbourhood improvement areas some of whom are economically deprived, 

experiencing mental health issues and other physical limitations including those who are 

deaf and hard of hearing.   A voluntary student characteristic study done on first years in 

2018 showed that 72% of students who responded were racialized, with 25% living in or 

near neighbourhood improvement areas.  Student retention levels were lower than 2014 

and 80% of the students were either born outside of Canada or were first generation 

Canadians.  The Social innovation hub unlike many other hubs operated amongst a pool 

of students that had long term experiences of racism, discrimination and poverty and 

were members of communities often left out when Governmental policies and services 

are set.  This framed the unique focus of the hub which was on developing pedagogical 
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approaches that sought to dispense the social innovative tools and experiences/ 

opportunities to students who could in turn become leaders and social entrepreneurs 

addressing some of their communities’ needs. Our approach had to step beyond the 

mantle of diversity and inclusion to centering marginalized students’ voices. 

 

At the core of the Hub was a belief in social justice – a desire to use the tools and 

resources of the Hub to ensure that all ventures created, furthered the goal of developing 

social capital, redistributing wealth, privilege and opportunities for those communities who 

were impoverished, facing discrimination and often experiencing exclusion within society.  

This meant that the Hub operated under an Anti-oppressive framework and was focused 

on social change with all it came into contact with.  The Hub also had begun the process 

of decolonization and incorporating Indigenous ways of knowing into its training and 

pedagogy. Professor Billie-Jean McBride an Anishnabe faculty in the Social Service 

Worker Program facilitated workshops with the hubsters on incorporating Indigenous 

knowledge and perspectives in the creation and designing of their social ventures. She 

also mentored students especially those focused on supporting creative and fundraising 

initiatives through Paddling Together – an enterprise focused on raising funds for 

Indigenous communities through the arts. The Hub was also the incubator for a 

Restorative Justice social enterprise run by Professor Rick Kelly.  Through Professor 

Kelly’s work the principles of restorative justice were incorporated into the SIHub. This 

meant there was an integration of the use of circles, a pathway to ensure that student 

voices were heard, a reinforced approach that reframed mistakes, errors and conflict, 

promoted interdependence and highlighted relationships. 
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Finally, The SIHub was a grassroots initiative growing out of the School of Community 

Services and within an educational institution that was more than half a century old. It 

was designed to incorporate a social justice and advocacy approach which may have 

made it more difficult for College administrators to comprehend and fully support.  It had 

some administrative support in terms of release times for the Professors involved in 

supporting its growth and development. However, it lacked some major institutional 

supports such as a policy frame, approved connection to specific programs, resources 

and was not included in any division’s business plan until 2016. These were some of the 

factors involved in its demise.  

 

Other Hubs and social innovation centres, originated mainly out of Business and 

entrepreneurship (U of T, Laurier), Liberal arts (Humber), Research and Innovation 

(Centennial and College) streams. Georgian College was most similar to George Brown 

College as its hub emerged from the School of Community, Human and Social Services. 

They followed the Ryerson University process of developing innovation centres and in 

2017 they became an Ashoka U changemaker campus which was a preliminary step in 

seeking funds to setup their Centre for Changemaking and Social innovation.  

 

The work of the SIHub was unique among the University, College hubs and community 

hubs. It was an urban based hub supporting social justice and change making social 

innovative ventures.  It was the only grassroots Hub founded in academia by racialized 

Professors teaching within a Social services framework.  
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Social justice-oriented pedagogy and curriculum is rarely ever engaged in and supportive 

of promoting entrepreneurial approaches to solving social and or economic issues. It 

often sees the entrepreneurial approach as indicative of a capitalist production of 

inequities and commodification that produces owners of business that are not working for 

the benefit of society but instead are solely focused on generating profits. Yet the field of 

community and social services has actively been engaged with entrepreneurship and 

models of social entrepreneurship and social innovation as far back as the beginning of 

the Salvation army thrift stores more than a century ago. In fact, the Underground 

Railroad was one of the first activist organizations in Canada to use socially innovative 

financing such as crowd funding (Hossein, 2017). The Community Development and the 

Social Service Work academic fields routinely discuss the importance of community 

economic development models (CED) and Social work entrepreneurship models (SWE) 

as being necessary to provide struggling communities with economic, job training and 

employment opportunities (Zizys, 2003). Within social work and the social service work 

field there are academics calling for the inclusion of social work entrepreneurship in social 

work education (Bent-Goodley, 2002; Nandan, Scott, 2013). At present U of T’s Factor-

Inwentash School of Social Work now has a special topics courses on Social innovation 

and social entrepreneurship which probably was created in 2016 the year that the 

University instituted the Agency Hub for Social Innovation. As well within the Child and 

Youth Care academic field other Colleges such as Georgian College has already 

instituted social enterprise program courses.  

 

In our experience business programs that create entrepreneurial environments rarely 

have an in-depth structural understanding of social problems such as is evident in the 
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Social justice field. Entrepreneurs identifying community gaps and problems are often not 

aware of or educated in models of doing business that truly leads to social or 

environmental impact for communities in need.  

 

So how do social justice warriors, activists and social work students who have lived 

experiences enter into the field of creating their own non-profit, social enterprise or 

innovative initiative? 

 

Our focus on promoting a social justice agenda had resulted in the ability to secure 

students and members to the SIHub who are racialized, indigenous, come from a history 

of poverty, newcomers, individuals living with mental health issues and with a variety of 

lived experiences, queer and trans people and women. Included in this assessment is 

that the SIHub was co-founded in 2014 by two racialized women – Zuby Saloojee and 

Natalie Wood who had concerns that students in the School of CS were not being fully 

prepared for the 21st century work world and were in fact facing barriers to learn and 

access the tools of - innovation, collaboration across silos/ institutions/ communities and 

fields, confidence with taking initiative and developing creative entrepreneurial mindsets. 

What the Ontario Public Service 2017, identify as 21st century competencies. Could they 

work successfully with others to problem solve and design their own organizations? 

 

The SIHub operated with the belief as posited by Amryta Sen in Development as 

Freedom (1999) that justice requires us to enable people to engage in the activities 

necessary to achieve what they want, rather than to give them what we may think they 

want. And, renowned Social Innovation academic and theorist, Waterloo Professor 



 

21Hub Research Wood 2020 

 

21/131 

Francis Westley in The Social Innovation Dynamic (2008) presents a convincing 

argument that institutions and countries become more socially and ecologically resilient 

when they engage vulnerable and marginalized populations as active participants 

involved in solving problems they face.  Therefore, situating the SIHub in the context of 

the School of CS and SS was instrumental in supporting the promotion of a social justice 

agenda. 

 

Many in the social innovation field are now beginning to discuss and identify the lack of 

inclusion outcomes in their approaches to developing social innovators and 

entrepreneurs. Socially entrepreneurial spaces such as the Center for Social Innovation 

(CSI) have been surprised and disconcerted at how despite their claims to bring about 

systemic and structural changes they have instead been complicit in reproducing the 

same unequal and inequitable conditions that continue to champion white male 

enterprises. In fact, there are many arguments that state that the future of innovation lies 

in ensuring that there is inclusion. (Surman, 2018; Huddart, 2019, Cukier 2019, Williams 

2018, Trivedi 2018). 

 

It is therefore important to document the SIHub’s uniqueness and its impact on its 

participants. This documentation and theorization is meant to add value to the discourse 

of inclusion and equity in social innovation.  

To be clear, the purpose of the research we conducted is to: 

I. Produce evidence-based information surrounding what kinds of teaching and 

support that social justice-oriented College students require in order to learn to 

create their own social enterprises or socially innovative projects.   
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II. Produce evidence- based information that would support and be applicable to our 

industry partners as they develop their own approaches to supporting marginalized 

community members to generate their own social enterprises or socially innovative 

projects.  

III. Assess the model of the George Brown College Social Innovation Hub and Identify 

supports and resources required for it to scale in efficiency in order to address its 

vision and mission. 

 

This Research report will first discuss the context and reason for creating the Social 

innovation hub and engaging in this research; the mixed methodology we applied to 

learn about the experiences and impact of the Social innovation hub; and the findings 

that include the impact of the Hub on students (Hubsters) in terms of skill 

development and identity formation; on the communities within and outside of the 

College; the similarities between the hubsters’ journeys through the SIHub and the 

entrepreneurial journey; and finally it would encapsulate and share the pedagogical 

approach or Hubstar method and the future of this kind of endeavor.  

 

This Report is then divided under headings of Context and Reasons; Methodology; 

General Findings – Overall Impact in terms of ventures created: Impact on hubsters in 

terms of Personal growth and the development of 21st century skills including 

Professional skill development; Impact on networks within the college and outside of 

the college; Hubster identity; Hubster journey; and Future prospects. 
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CONTEXT AND REASONS FOR THE EMERGENCE OF THE SOCIAL INNOVATION 

HUB 

The Social Innovation Hub emerged out of a context that was set by the adverse effects 

of neoliberal measures on civil society and its institutions; the disruptions of the 4th 

industrial revolution and the need for skills that prepared students for these upheavals in 

employment; GBC student retention challenges; and diminishing experiential and work 

integrated learning opportunities available to students in the Community and Social 

services field. 

Decades of neoliberal austerity measures endorsed by successive governments were 

negatively impacting the third economic sector (Standford, 2014).  In this sector civil 

society organizations were struggling to deal with increasingly complex issues of poverty, 

homelessness, inequality, mental health and addictions faced by their community 

members. Growing funding cutbacks and shrinking governmental services that clawed 

back its protection for workers and vulnerable populations was leading to an inequality 

gap between rich and poor that was expanding further, there was documented evidence 

of segregation in Toronto (Hulchanski 2010), a high youth and immigrant youth 

unemployment (Canada 2020, 2014), growing precarity and a growing skills gap between 

education and job requirements (Lamb et al , 2017).  Many of our students fit the 

description and held the experiences described in these reports.  Concerned educators 

such as Wood and Saloojee were actively searching for ways to alleviate these 

experiences and to empower our students where they could impact the sector with the 

creation of hybrid models of enterprise. 
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At that time too, the Canadian government (SSHRC 2016) was identifying that 

educational systems were not preparing students for the economic upheavals that were 

beginning to happen as the world moved into a fourth industrial revolution. This was 

referred to as the Skills gap which “ is broadly defined as the difference between the skills 

that employers need, and the skills that are available in prospective employees” (Ontario 

Public Service, (Ontario expert panel 2016 p.15). The advances in Digital, computer 

technology and cyber physical and cyber biological systems such as self-driving cars and 

AI robots and machine learning were causing major labour upheavals worldwide. By 2020 

the World Economic Forum was estimating that 5 million jobs worldwide would be lost to 

advances in technology. The way we live and work would change to more gig 

(precarious) and project-based jobs and if governments continued with their austerity 

measures by not providing enough supports for housing, employment and to alleviate 

poverty the rise in inequality would become more severe. Canada and the world needed 

citizens with the creative and innovation competencies. 

 

Some of the skills required for citizens and students to be prepared for disruptions and 

upheavals to come were often termed the 4 c’s - critical thinking, creativity & problem 

solving; Collaboration across silos/ institutions/ communities and digital fields(leading by 

influence); Effective communication skills; and included Flexibility & Adaptability; Taking 

Initiative & entrepreneurial mindsets – creativity; Being able to Assess, Evaluate – iterate 

and pivot; Curiosity & Imagination; project management and Empathy. Educational 

systems need to adapt its pedagogy and curriculum in order to prepare students for 

change. (Ontario Public Service, 2016, Ontario Expert panel 2016).  These were not 

being taught in a systematic way in higher education programs which gave the Social 



 

25Hub Research Wood 2020 

 

25/131 

innovation hub an opportunity to develop its programming which is based on developing 

these skill sets. 

 

The School of Social and Community Services was beginning to experience diminishing 

opportunities for field placements for their students. There was increasing competition 

from University social work programs interested in placing their Bachelors and Masters of 

Social work students in the same agencies.  Often these agencies would choose a 

Masters student over a College diploma student.  In response to this many of the Social 

and Community programs at the College instituted summer field and work integrated 

learning opportunities. Many students however were still struggling to find highly effective 

placements.  As well, a HECQO report (Stirling et al, 2014) noted that even though field 

placements and postsecondary Work Integrated Learning (WIL) programs in Ontario aim 

to combine or integrate theory with practice they were found to rely too heavily on 

practical experience and they often had difficulties with linking theory to practice. Also 

difficult was finding opportunities for students to implement creative ideas while on 

placement.  Yet many employers have stated that they want employees who can apply 

creativity, critical thinking, collaboration and problem solving (Conference Board of 

Canada, 2000).  The School was looking for alternative options for work integrated 

learning experiences. 

 

In 2014 the year the Social Innovation Hub was conceived and created, GBC was one of 

the few Colleges in the GTA experiencing difficulties retaining students. They were in the 

lowest quartile of 64.1% and was therefore losing students and potentially funding. As 
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retention rates were tied to Ministry funding GBC developed a retention strategy to 

address these issues and to find out which students were leaving and why. (SMA GBC, 

2014). There was also a desire and interest in increasing services for students and 

ensuring that there were relevant students’ extra-curricular services. As a result, this 

freed up some resources and interest in supporting unique and alternative programming 

to increase students’ positive experiences with the College 

 

The Social Innovation hub was conceived to address and be an answer to all of these 

challenges. Non-profits and social enterprises in the third sector needed employees with 

social innovation skillsets and students willing to take on the task of finding solutions to 

complex problems. If we were to be fair to our students, education could not continue to 

reproduce systems of inequality. It needed to somehow incorporate methodologies and 

pedagogies that would decrease the skills gap and provide students with opportunities to 

be creative, entrepreneurial, confident, employable and empathetic. Students required 

more project-based learning, design and systems thinking. At the College level there was 

a demand for more Work Integrated Learning (WIL) opportunities for students to incubate 

their own innovative projects focused on social change and more project-based learning, 

design and systems thinking. This was the environment in which Saloojee and Wood felt 

encouraged to move forward with creating and developing the Social Innovation Hub. 

 

THE SOCIAL INNOVATION HUB 

The Social Innovation Hub (SIHub) was an early stage incubator, an alternative 

placement and a connector for students in the School of Social and Community Services 
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and Deaf and DeafBlind Studies at George Brown College that ran from 2014 - 2018. The 

mission of the SIH was to create a sustainable ecosystem within this School that could 

develop graduates with the skills and confidence to become the next wave of leaders in 

social entrepreneurship and social innovation. The vision was to create a world where 

social entrepreneurship and innovation contribute to economic and social justice 

(Tibando, 2014). Since 2014 the Social Innovation Hub has had 81 students (hubsters) 

accepted into its alternative placement model who were trained and supported in 

developing their own social innovation initiatives and social enterprises.  

 

The beginnings of the Social Innovation Hub was a fortuitous and synergistic moment 

that started with two faculty members from different programs in the School of 

Community Services landing on the same idea to create a lab or hub for students to 

develop entrepreneurial skills and complete alternative placements. Zuby Saloojee was a 

faculty member of the CYC program and Natalie Wood was a member of the SSW 

program. Saloojee had returned from a sabbatical that investigated social innovation & 

social entrepreneurship and its application to a college setting like GBC.  Wood had 

successfully piloted 4 courses in Social Enterprise for 200 students in the Social Service 

Worker program. Students were expressing interest -some of these students had 

international experience working in Social Enterprises such as with Grameem Bank, and 

about 1/5 th of the students had home businesses such as hairdressing or painting or 

grounds work. Out of these 200 students there were (12) students who wanted to start 

their own social enterprise and wanted support to do it - from the college. Students who 

had taken the course went on to find placements and jobs with social enterprises in 

Toronto. (This Lab, Wood, 2014 presentation). 
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In 2014 the administration of the School of Community Services in 2014 saw the 

possibilities of creating an alternative placement as an answer to the decrease in field 

placement opportunities and GBC’s low retention rates.  It took them one hundred days to 

authorize and create a physical space for the SIHub. Two small rooms became one 

larger room when they knocked down the dividing wall. Next, a grant from the City of 

Toronto Economic Development program allowed us to hire consultants SOJO to assist 

us with creating our visioning and pathways to the Hub documents (Tibando, 2014). At 

first like any other placement in the SSW, CYC, AWCCA and CW programs students 

applied to do their placement in the Hub. The first set of hubsters worked with the 

coordinator to craft policies and administrative and operational systems. The first day of 

their placement required that they create their office space.  

 

Since the SIHub was to be an office drop-in as well as a home base for hubsters to 

create their social enterprises and innovations we had to ensure some of the hubsters 

spent time both staffing the hub and time on their innovations. Students applying for 

placement in the hub had to engage in a Hub management experience where they would 

inhabit jobs that helped run the day to day operations and manage projects that 

developed the organization such as recruitment, documentation and social media 

projects. Students then had to choose between two pathways. A social entrepreneurial 

pathway – where they could work on potentially revenue generating ideas of their own.  

They were given space in the Hub, and received support and guidance from a faculty 

member, and paired with a mentor and/or provided other resources to accomplish their 
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goals. In 2015 students in this pathway also had the opportunity to work with Professor 

Rick Kelly to help launch the Restorative Justice social enterprise. 

A social intrapreneurial pathway – where students were placed with another initiative, 

social enterprise or external organization within which they would apply their 

entrepreneurial skills such as Peel DSB or Skills for Change. This could include 

networking, consulting (using the skills learned during the first two weeks of basic 

training), research and advocacy.  

  

Every year that hubsters came into the hub we had further pathway iterations, 

development and expansion of the hub and its spaces along with the network that 

attended to the Hub.  Year 1 (2014) and Year 2 (2015) of the Hub: the pathways to the 

Hub meant SSW students would first take the Social Enterprise course and then apply for 

placement in the Hub. CYC students would be chosen from the fast track program where 

students already had a Bachelor’s degree.  Year 3 (2016) and Year 4 (2017/8) all 

students were expected to attend another 7-week Social innovation course prior to 

entering the Hub in January – April where they could work on developing their ideas, 

finding collaborative partners and teams amongst the students.  All students had to meet 

the criteria of being self- directed learners; willingness to learn about business concepts; 

demonstrated leadership skills; an understanding and interest in social innovation and 

social enterprise; an ability to work independently with accountability and within a team 

inside the college and externally with partners; an understanding of community 

development and social change; good interpersonal and communication skills; facilitation 

and problem solving skills; and good time management.  Prior or current 

exposure/experience in starting or running a business; project management skills; an 
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ability to think outside the box around creative and innovative options for the field; digitally 

skilled, passionate about the work were bonus points. 

 

The Social Innovation Hub ran until April 2018. The 2017-2018 year was a tumultuous 

and harsh union- management bargaining year for Colleges. The ensuing strike revealed 

the neo liberal agenda of the Colleges as they championed precarious labour. This 

mirrored  the issues that the SIHub was addressing . The 2017 strike lasted for almost 3 

months the longest it had ever been and the result was that students were behind in their 

course work and preparation for field placements. This also had an emotional impact on 

members of the College system. Students were upset, angry and afraid that their 

education would be substandard and the relationship between management and staff 

/faculty had become fractious and students felt caught in the middle.  

 

New management at the School of Community Services, a change to a conservative 

government, changes to College funding that downplayed the role of student retention led 

to a less open environment and a move to scrutinize and parse faculty time. Releasing 

faculty to initiate and manage projects that supported student growth were no longer 

encouraged. There was more emphasis placed on ensuring we kept a stringent financial 

budget. This was the context in which the Hub had to shut its doors. It was not able to 

secure funding from outside sources to cover the cost of faculty release time, basically 

because it was operating within a college/ educational system - even though the GBC 

foundation was working on developing investors and benefactors. Supports and 

resources to the SIHub were no longer directed towards its development until only one 
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faculty was assigned. This was too much for one faculty to manage. Despite the 

increasing interest from students, community agencies and social entrepreneurs, the 

integration of the Social Innovation Hub in the School of Community services business 

plan it was not enough to save the SIHub at least in this iteration. Instead management 

chose to focus on developing a gamified social innovation online portal that was 

completed in 2019.  

 

The impact of the Hub could be seen in a myriad of spaces at the College – spaces co-

created by the hubsters such as the Black Students Success Network, Social Innovation 

Hub Student Club, GBC Clothing Swap, Social Enterprise Marketplace, Social innovation 

showcase, Social Justice Conference, Anti-Racism Committee. Internal supportive GBC 

networks included Student Association, Community Access Care Centre, School of 

Business, GBC foundation, many programs in the School of Community Services the 

SSW, CYC, AWCCA, CW programs, Research and innovation. It had received funding 

from the City of Toronto, and GBC’s Strategic initiatives. Its external networks included 

Detailing Knights, Inspired Initiatives, United Nations, Peel District School board and 

Toronto District School Board, to name a few.  

 

In order to understand its impact and to document the work of the SIHub Wood applied 

and secured funds from GBC’s Research and Innovation Department to conduct this 

research. The methodology which will be discussed next, that was employed to conduct 

the research was meant to integrate social innovative ways of thinking and being. 
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METHODOLOGY 

The research conducted was a mixed quantitative and qualitative inquiry that in parts 

engaged an ethnographic, participatory and art in research-based approach. The 

research was focused on eliciting information from all persons involved with the SIHub. 

This included student/ hubsters, mentors, the coordinators, advisors, industry partners, 

and GBC staff.  The three research questions were: 

1. What are the conditions necessary to successfully graduate School of 

Community Services’ College & social justice students into leaders in social 

innovation and social entrepreneurship?  

This question was meant to investigate the pedagogical and theoretical approaches that 

were applied when knowledge was shared, and taught in the process of preparing and 

supporting students who were starting their placements in the SIHub. This included the 

creation and design of the SIHub space and the definition of terms such as social 

innovation, social economy, social intrapreneurship, social entrepreneurship and 

entrepreneurship. It also asked the participants to identify whether they related to being a 

leader, a social entrepreneur, a social innovator, mentor or connector. 

 

2. What are the conditions necessary for industry partners to successfully 

support community members from marginalized and lived experienced groups 

to generate their own social enterprises or socially innovative projects?  

This question focussed on the anti-oppressive, restorative practice and social justice 

framework that had been used in the SIHub to ensure that students’ acceptance, 

participation, the focus of their initiatives, how they were treated and how they treated 
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each other and their mentors conformed to principles of inclusion and equity. This 

question identified the lessons learned from the SIhub regarding the process of inclusion 

and the approach to systems change. 

 

3. What was successful about the model of the SIHub and what supports and 

resources are required for it to scale in efficiency in order to address its vision 

and mission? 

This question was focused on learning whether the SIHub met its mission in the four 

years that it was running. It asked the respondents whether they considered their 

identities to have shifted with their involvement in the SIHub. It also investigated the 

impact of the SIHub on its environment at the College and its networks outside of the 

College. It looked at the journey of the hubsters through the development of their social 

enterprises or ventures and theorized whether the SIHub model could be applied 

successfully and efficiently in the future.   

 

The three parts to this inquiry included quantitative, qualitative measurements and 

arts based outputs  

1) Quantitative measurements: 

The researchers engaged in literature review, analyzing the coordinator’s notes, 

documents, presentations, powerpoints, articles, SIHub administrative documents such 

as the visioning document, and student portfolios in the library of the SIHub to determine 

numbers of students, graduates, initiatives, demographics, continued projects, networks, 

mentors, changes to School of Community Services & Deaf and Deafblind studies, GBC, 

events, proposals written, presentations, funding and revenue. 
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2) The Qualitative measurements:  

We created a qualitative survey and sent out an open call for collecting data from the 

students/ hubsters, the mentors, the coordinators/ researchers, and the network. The call 

was sent out by email and text/ social media and with a link to a google forms. The 

participants were given 4 weeks to make a submission. 

A consent form was attached so that we had their agreement in terms of whether they 

wanted their submissions to be published and placed in the public domain via a website 

or through exhibitions of the Zine. We identified this as part of our knowledge sharing and 

exchange process. (See attachment or follow this link 

https://forms.gle/GjU7PFZyxmBCKkHi9). The participants also decided whether they 

wanted their names published in the Zine along with their submission.  

3) Zine submission: 

Since we intend to investigate the experiences, interactions, knowledge and development 

of a small innovative, creative and social justice-oriented community we felt it would be 

best to apply a visual ethnographic research process that involved participants in sharing 

their perspectives through the production of a Zine.  

 

Zines are small (maga)zines from the do it yourself movement. …They are a 

means to express collective voice from the ground up, less formal than a 

publication produced by an entity but formal enough to be considered publications 

in their own right. Zines can be handcrafted in rough method or can be beautifully 

designed and produced to very high standards.” (Biagioli, 2016, p. 1). 
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As part of the submission and open call respondents were asked to provide images, 

poetry or artwork that described their journey through the SIHub. These images or 

artwork could be sketched, collaged, cut and pasted, painted, they could be simple lines 

or dots, or emojis, they could also include the logo that they designed for their initiative. 

This was their choice. Since many of the SIHub participants have been exposed to Zine 

making the researchers assumed that they would be open to this process. As well the 

Open call for submission form provided suggestions and opportunities for the 

respondents to opt out of sketching.  

The total submission for each respondent was no more than 2 pages that we then  

analyzed based on identifying related and common responses and patterns. Next, we 

gathered the Zine submissions together to make one e-Zine that has a table of contents 

that include an Introduction – co-written by researchers, Findings and Submissions 

organized into categories. 

Ethnographic and arts-based research 

Ethnographic research though abundant and widely used in education and the social 

sciences for the past 50 years, is truly difficult to define (Hammersley (2017).  There 

exists all manner of approaches to ethnography such as critical ethnography, feminist 

ethnography and even militant and corporate ethnography (where it is often associated 

with innovation) (Anderson, 2009). Therefore, for this study we propose to use a definition 

of Ethnography that has participant observation at its core and seeks to document 

participants’ perspectives, including the researchers’ point of view in the coordinating and 

development of the SIHub. Flick (2009) states that the “general strategy of ethnography 
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[is one] in which observation and participation are interwoven with other procedures.” 

(p.233). 

In this inquiry the “other procedures” will include the collection of textual and visual data. 

Visual in terms of the drawings or images collected for the zine and created by the 

participants. The goal of this approach being to develop more of a holistic understanding 

of participants’ experience where they / we become subjects with agency, history [with] 

his or her own idiosyncratic command of a story…. in an attempt to construct memory, 

meaning and experience together.” (Madison 2005 P. 7).  This Participant Observer or 

Participatory Action Research (PAR) challenges the concept of the researchers being 

superior to those they study. (Babbie, 2017) 

Knowles et al 2008, in the Handbook of the arts in qualitative research: Perspectives, 

methodologies, examples, and issues, identify that the collection of images provides a 

more holistic data set as images can hold multiple meanings which is often difficult to 

capture solely in textual formats. Images help keep “all the layers of phenomenon and 

experience in view when communicating the results.” p 49. Participants’ production of a 

combination of images, and texts creates a space for what Miranda Fricker (2007) calls 

epistemic justice that allows for a diversity of interpretations and experiences of the 

SIHub to be collected and framed. 

The zines will be a combination of texts and imagery that will be focused on learning of 

two aspects – 1.  the students’ mentors’, and coordinators’ process of applying, preparing 

and being placed in the SIHub or the development of the mentors’ relationship with the 

SIHub; 2. The participants’ personal journey in developing their skills sets and/ or their 

relationship to the SIHub. This is an approach meant for the subjects’ voices of this 
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inquiry to have agency and to represent and make sense of their experiences that is 

unfiltered as much as is possible.    

Survey Questions 

Participants responded to questions that asked them: 

1) To provide their names, and the SIHub project they worked with;  

2) If they were submitting artwork for the Zine we asked them how they would like to 

be identified with suggestions of submitting their elevator pitch;  

3) We asked them to share what it was like for them at the beginning, middle and the 

end of their involvement with the SIHub; additionally we asked former Hubsters to 

include where they are with their social ventures;  

4) We asked them to choose to write on their experience with the SIHub on being a 

Leader; a Social Entrepreneur; a Social Innovator; a Connector; or their ability to 

provide resources such as mentorship, links, field placement or internship 

opportunities.  

5) For the purposes of the Zine we asked respondents to write a poem, or upload a 

sketch, an image or photo, that they could use lines or dots or even emojis that 

best describe their journey and overall experience working in or with the SIHub. 

6) As well for the purpose of the Zine we asked them to provide a brief explanation 

and or title of your creative submission. 



 

38Hub Research Wood 2020 

 

38/131 

They could choose to answer all the questions or some of the questions. They could also 

write their answers in point form. 

Sample info and size of Participants and respondents: 

The Open Call for Submission went out to all 81 SIHub participants and 50 network 

participants and mentors in December 2019. We provided a deadline of 4 weeks and 

expected 25 respondents, especially as email addresses and social media contact 

information had changed for a many of the hubsters. Surprisingly we received 39 

submissions ranging from year 1 to year 4 from hubsters, Professors, staff and partners 

who provided mentorship and other resources. 

Approach to Data Analysis 

Our approach to analysis according to Glesne (1999) included coding around similar and 

like-minded pieces of data in order to begin creating a framework of categories for 

answering the research questions. The survey questions were also used to assist with 

categorizing and coding so that we specific questions were assigned to larger categories 

such as Hub journey, impact, pedagogy and 21st century characteristics. We chose to 

separate the visual data to be incorporated into a Zine based on the participants’ journeys 

through the SIHub. We compared and contrasted the coded bits of information and 

determined which ones overlapped in order to enrich the data set and categories. We 

then identified themes in each category that elaborated on the elements involved in the 

defined categories. 

We triangulated the data analysis by having the researchers and advisors be readers to 

analyze the data alongside the principle investigator (PI). The research team therefore 
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included the principle investigator, 2 student investigators of which one is a former 

Hubster and the other is a CYC student who is involved in creative entrepreneurial 

ventures, and two advisors – Zuby Saloojee (co-founder) and Rick Kelly of the 

Restorative Justice Hub. 

A Work Integrated Learning lens was also applied to the data where application of Kolb’s 

Work Integrated Learning four stage Cycle of Experiential learning theory (1981) was 

successfully compared to the SIHub activities. The Hubsters’ experiences were easily 

mapped onto Kolb’s four stage cycle. The four stages are Concrete Experience, 

Reflective Observation, Abstract Conceptualization and Active Experimentation. Please 

see Diagrams below.  
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Fig 1: Kolb’s Four-Stage Cycle Theory 

Concrete Experience refers to connecting past experience to understand problems to be 

solved and can include placement hours, common internship tasks & responsibilities. 

Reflective observation is the process of taking in an experience and reflecting back on it. 

It includes both the act of reflecting on one’s own and others' hands-on experiences, and 

refers to pitches, discussions with mentors, community advisers, and reflective writing/ 

journals. Abstract Conceptualization refers to the ability to take experience and relate it to 

overarching theory or to create new ideas from it. This would include project planning, 

design thinking activities, critical path, idea generation & being open to critical feedback. 

And finally, Active Experimenting which entails conducting research and applying and 

adapting new ideas (such as pivoting or iterating), incubating - testing out and running 

initiatives, demonstrating leadership, collaboration, and application of social justice 

principles (Kolb et al., 2001). 
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Fig. 2: Kolb’s Theory as it relates to the Social Innovation Hub 

Stirling et al in 2014 reported that within Ontario, WIL postsecondary programs often rely 

too heavily on practical experience and they often have difficulties with linking theory to 

practice, and finding opportunities for students to implement creative ideas while on 

placement. Our findings show that the SIHub was successful at combining opportunities 

for both theory and practice and the implementation of creative ideas.   

 

The final aspect of the data collection will take us to the knowledge transfer and exhibition 

of the Zine online. We also intend to print a limited run of copies to share with the 
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participants and to use for exhibiting at conferences including to add to libraries such as 

the OCADU Zine library. 

In the next section we will discuss our findings starting with the quantitative measures 

that show the impact of the Social innovation Hub. 
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FINDINGS 

The overall findings of this research have shown significant impact when measuring the 

number of students/hubsters that accepted and completed their WIL in the SIHub; the 

number of and types of social ventures explored and created; the number of partners 

both within and outside of the College; awards received by hubsters; the number of social 

ventures still running; and sources of revenue for the SIHub. Over the 4 years patterns 

began to emerge. Hubsters were targeting similar social issues and creating social 

ventures to address these issues; the journey of the hubsters through their creation 

process, their experiences and personal development and growth were similar depending 

on whether they chose to create a social enterprise, or social innovation. These are 

evident in the outputs and quantitative measurements taken over the 4 years of the 

Social Innovation Hub. 

OUTPUTS: IMPACT IN QUANTITATIVE MEASUREMENTS 

The Social Innovation Hub’s core mandate was to facilitate the students/ hubsters’ 

development of skills, attitudes, competencies, aptitude and confidence to succeed as 

social entrepreneurs and social innovators. Hubsters had the opportunity to access the 

resources and support needed to develop entrepreneurial habits of mind, while gaining 

the skills, competencies and confidence to develop and pursue their innovative ideas and 

enterprises related to social justice. 

Over the four years the SIHub graduated 81 hubsters who created and tested 38 

innovative projects, 19 social enterprises; we had 22 internal GBC partners, 35 external 

partners; 9 revenue generating opportunities and 5 investors. We were part of a network 
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of 10 College and University Social innovation and social entrepreneurship centres; We 

went from one space, room 409 B to two rooms to accommodate hubsters’ need to test 

out their social ventures. Hubsters received 2 pitching competition awards and the SIHub 

was nominated for a GBC Social Innovation Award. During the Design Jam initiated by 

the Social Innovation Hub a further 100 students in the Social Service Worker program, 

12 mentor agencies attended and 3 groups of students were winners of the $500 Design 

for Change award. Please see Figure 3 below. 

At the end of 2019, 14 social ventures were still operating, – 3 ventures each from the 

first 3 years of the SIHub and 5 ventures from the 4th year. Of these ventures 50% - 7 out 

of the 14 are social enterprises.  
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Fig 3: Social Innovation Hub Outputs  

 

 

UN Sustainable Development Goals and GBC SIHub Social ventures:  

The United Nations in 2015 had its member countries agree to work on developing a 

better and more sustainable future for global citizens. The 17 Sustainable Development 

Goals are all interconnected and are meant to address the global challenges we face, 

such as climate change, environmental degradation, poverty and inequality all by 2030. 

Canada was one of the countries that signed onto the Sustainable Development Goals. 

“The 2030 Agenda envisions a secure world free of poverty and hunger, with full and 

productive employment, access to quality education and universal health coverage, the 

achievement of gender equality and the empowerment of all women and girls, and an end 

to environmental degradation.” With the aim to building a more inclusive and prosperous 

world. (Government of Canada, 2018). 

The Hubsters have generated social ventures based on 7 United Nations Sustainable 

Development Goals (SDG). Please see Figure 4 below. Canada’s commitment to these 

SDGs include: SDG 3: Ensure healthy lives and promote well-being for all at all ages; 

SDG 5: Achieve gender equality and empower all women and girls; SDG 8: Promote 

sustained, inclusive and sustainable economic growth, full and productive employment, 

and decent work for all; SDG 10: Reduce inequality within and among countries; SDG 11: 

Make cities and human settlements inclusive, safe, resilient and sustainable – greening of 
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cities; and SDG 12: Ensure sustainable consumption and production patterns. And these, 

flow along 11 streams.  

The majority of ventures, 34 in total fit under SDG 3 Good Health and Well Being where 

many mental health strategies and enterprises were developed such as Black Lotus or 

Mobile Arts Programming. The next was Reduced Inequalities SDG 10, under which 20 

ventures such as Living in Black Excellence and Tahj Hub were created. Decent work 

and economic growth SDG 5 had 8 ventures such as Transition Forward and Career 

Services events and fairs. Gender equality SDG 5 saw 7 ventures such as Safepod and 

Strength Happiness and Empowerment (SHE). There were 6 ventures such as Greenwell 

and The Clothing swap focussed on making cities and human settlements inclusive, safe, 

resilient and sustainable – greening of cities and Ensure sustainable consumption and 

production patterns SDG 11 & 12. And finally 6 ventures interested in improving quality 

education SDG 4 such as Social Connect and the People’s University Café. Of note is 

that there were overall 9 art related and 4 technology specific ventures. See chart below 

• 34 Mental health strategies and initiatives, - SDG 3 

• 11 Black empowerment and anti-black racism ventures, 2 Indigenous 

empowerment ventures, 5 Queer and trans empowerment ventures, and 1 Tamil 

youth initiative and 1 Syrian outreach initiative - SDG 10 

• 8 employment related projects  - SDG 8 

• 5 Women empowerment/ consent initiatives, plus 2 Ventures that address toxic 

masculinity. – SDG 5 

• 6 Ventures that address environmental concerns –[11] & [12] 

• 6 Education related - SDG 4 
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As well the Social Innovation Hub social ventures included 9 art related projects and 4 

Tech and media projects. 

 

Fig 4: Sustainable Development Goals and SIHub Ventures 

 

In terms of demographics, 67% of the Hubsters were from racialized groups, of which 

37% were Black, 2.5% Indigenous, 20% Queer, 3.7% Trans people. Of the total hubsters 

77% identified as women. This demographic breakdown is significant. First it is roughly in 

keeping with the demographics at GBC (as mentioned earlier) except for a higher 

percentage of Black, Indigenous, queer and trans folks. Secondly, Social innovation 

centres and entrepreneurship centres rarely have this demographic break down – 

including the large presence of women. Please see Diagram below. 
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Fig 5: Social Innovation Hub Demographics 

Embedded in the demographics and in keeping with the GBC Characteristic survey 

(2018) was a significant percentage of the Hubstars who had had experiences with 

mental health issues (See Fig. 6). The SIHub had to incorporate practice that ensured 

that the intersectional identities of many of the Hubsters were included and centred. This 

confirms the social justice and Anti Oppressive practice approach adopted by the SIHub. 

It demonstrates that the SIHub practiced creating a welcoming environment for racialized, 

queer, trans and female students interested in empowerment and in developing their 

skills to affect change.  
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Fig 6: GBC Student Characteristics 2018-2019 
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SOCIAL INNOVATION HUB IMPACT 

Requests to participate in this research were sent out to the eighty-one Hubstars and fifty 

partners involved in the SIHub over the four-year period. Thirty-nine surveys were 

completed and Hubstars responded from every year – two in Year 1, four in Year 2, eight 

in Year 3 and nine in Year 4 for a total of twenty-three Hubstars. Of our mentors and 

partners eleven Professors and two staff from internal partnerships and two external 

partner organizations. Overall a quarter of the Hubstars and approximately a third of all 

partners responded. We were happy with this response as we had Hubstars from every 

year the SIHub was operating and we were able to get responses from partners which 

attests to the strong networks the SIHub had formed. For the researchers this meant that 

we had a good cross section of experiences to enrich our data. Please see Figure 7 

below. 

 

Our qualitative data revealed that the SIHub impacted the Hubstars on a personal and a 

professional level. Specifically, the Hubsters were able to develop their 21st century skills 

and competencies; and they in turn generated a large community impact. For our 

partners it impacted their sense of connection and exposure to social innovation.  
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Fig: 7 Breakdown of Total Survey Responses 

 

TWENTY-FIRST CENTURY COMPETENCIES 

In the past decade there has been increasing attention on the need to develop students’ 

personal and soft skills at every level of the education strata.  Prior to Doug Ford’s 

election as Premier there was a concerted effort being taken by the former Premier to 

address the gap in soft skills or 21st century competencies identified by employers in 

Ontario, Canada and the World ( OPS, 2016, p35  Building a skilled workforce). There 

were a number of papers that presented the need for and plans to develop 21st century 

competencies and innovative skills. There was a decision that “by 2025 . . . Ontario will 

be a world leader in higher-order skills, such as critical thinking and problem solving, 
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which will allow Ontario to thrive in the increasingly competitive global marketplace” 

(Sousa, 2014, p. 9).   Instead, Premier Ford’s mandate for Colleges and Universities 

seem to focus on free speech on campus policies, and balancing budgets (Ministry of 

Colleges and Universities, 2019).  Meanwhile Canada (Her Majesty the Queen in Right of 

Canada 2018) is still promoting the global competencies of critical thinking and problem- 

solving, innovation, creativity and entrepreneurship, learning to learn/self-awareness and 

self-direction, collaboration, communication, and global citizenship and sustainability. 

This has been echoed by a 2019 RBC research paper that conducted interviews and 

roundtable discussions with more than 5,000 Canadians, ranging from youth and workers 

to employers, educators and policymakers, each with perspectives on how Canada can 

prepare for a disrupted future and bridge the skills gap. So, in the face of the absence of 

any updated discussions from Ontario about 21st century skills we will continue to refer to 

some of the previous Ontario Premier’s government documents on 21 st century skills 

and competencies as they continue to mirror Canada’s federal government’s approach. 

As mentioned earlier The Social Innovation Hub’s core mandate was to facilitate the 

hubsters’ development of skills, attitudes, competencies, aptitude, entrepreneurial habits 

of mind and confidence. This is in keeping with the results from the data collected.  

 

The 21st century competencies are broken into 3 categories – cognitive, interpersonal and 

intrapersonal competencies that have been identified as skills and attributes students 

need to attain in order to be prepared for 21st century challenges. The attainment of some 

of these competencies would benefit the students in terms of their ability to successfully 

deal with issues related to health and wellness, work life, learning, social change, 
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innovation and equality (OPS, 2016). In essence the expectation is for students to 

embrace a deeper sense of learning that allows them to experiment and develop 

transferable skills that lead them to success in life.  These competencies are considered 

global (OECD, 2015).  Global expectations are that, “Schools are being asked to prepare 

students for more rapid economic and social change than ever before, for jobs that have 

not yet been created, to use technologies that have not yet been invented, and to solve 

social problems that we do not yet know will arise.” (Schleicher, 2015) 

 

The competencies attained by students’ placement in the SIHub are highlighted in Figure 

8 on the National Research Council’s diagram of 21st century competencies. Highlighted 

within the Cognitive dimension; Creativity, Critical thinking, Problem solving, media 

literacy and innovation. The Interpersonal dimension includes: Collaboration, leadership, 

teamwork, assertiveness, empathy and conflict resolution. Finally the Intrapersonal 

dimension embraces: Grit and perseverance, self- direction, work ethic, and citizenship.  

The research emphasized several of these competencies. Among the Cognitive 

competencies we will discuss are Creativity, Media literacy, and Critical thinking; 

Interpersonal competencies are collaboration, and assertiveness; and Intrapersonal 

competencies of grit and perseverance, career orientation, and professional skills. Added 

to these competencies were extra attributes that revealing personal growth that is known 

to accompany entrepreneurial ventures. These are confidence, pride in themselves, and 

passion. 
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Fig 8: 21st Century Competencies with SIHub highlighted competencies 

 

COGNITIVE DIMENSION OF 21st CENTURY COMPETENCIES 

Critical Thinking:  ‘[Critical thinking] entails (1) identifying assumptions that frame 

our thinking and determine our actions, (2) checking out the degree to which these 

assumptions are accurate and valid, (3) looking at our ideas and decisions 

(intellectual, organizational, and personal) from several different perspectives, and 

(4) on the basis of all this, taking informed actions’ (Brookfield, 2012)  

It calls for a self-directed, self-disciplined, self-monitored, and self-corrective form of 

thinking along with effective communication, problem-solving skills, a commitment to 
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overcome stereotypical forms of thinking and action. (Elder & Paul, 2009).  

However, many studies have shown that Colleges (and other educational 

institutions at varying levels) have difficulty in graduating students with critical 

thinking skillsets. In 2018 the Higher Education Quality Council of Ontario (HEQCO) 

study of more than 7,500 students at 20 Ontario postsecondary institutions, found 

that a large number of students achieved scores below the level for areas such as 

problem solving and critical thinking. (Kapelus et al, 2017, Friesen, 2018).  

Hubstars applied to enter the SIHub with the knowledge that actions being taken to 

address social problems are not actually working. Ruby founder of the 5 Senses 

project says, “ We need creative solutions to deal with the social (and 

environmental) issues that plague our world. What we have been doing isn't 

necessarily working, and there's room for growth and new insights.” Daniel founder 

of Mid-Century T’s explains that, “We live in a time where as easy as it is to make 

daily positive change, it is as easy to not. We often take the least path of 

resistance because we want to play it safe or comfortable.” Daniel also speaks of 

applying a Do it yourself mentality alongside mentorship and collaboration, however 

Quinn founder of Zines for Change identifies, that “I was working within the 

development of my project: shifting from a DIY/do it yourself to a DIT/do it 

together mentality, as well as ensuring the work we do is rooted in love and care.” 

Hubstars’ critical abilities include having an analysis of education, mental health and 

social services systems, as needing to be fixed and made more inclusive and 

accessible; and an ability to reframe issues to get at solutions that impact planet and 

people while working towards synthesizing and centering indigenous values towards 
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living on this planet. Running alongside these critical abilities is an awareness of 

one’s social location, the ability to see the bigger picture and reframe personal 

crises, the ability to have an analysis of power and oppression, and strong beliefs in 

the capacity of the individual to affect systemic change, in the continuous need to be 

inventing and learning and in creativity. All of these abilities line up with their action 

and an orientation to Do it Together, rooted in love and care. 

Creativity:  Creativity is often described as the pursuit of new ideas, concepts, or 

products that meet a need in the world (Ontario Public service, 2016 p13). Creativity 

and critical thinking often complement each other (Upitis, 2014). The Conference 

Board of Canada in 2000 identified creativity and problem-solving as being required 

innovation skills that employers are seeking and would prepare students for living 

and working successfully in the 21st century. (Ontario Public service, 2016). Part of 

Ontario’s Post-Secondary Education vision statement is that “Ontario’s colleges and 

universities will drive creativity, innovation, knowledge, and community engagement 

through teaching and research.” (Ministry of Training, Colleges and Universities, 

2013 p. 7). A year earlier a report commissioned by this Ministry proposed 

supporting the making of incubators and entrepreneurship mentoring centres as one 

of the ways in which to foster greater creativity and innovation. (MTCU, 2012 p.21).  

Ruby of 5 Senses venture says, “the only way that I can find hope in a profession 

that works within (and often times against) oppressive systems, 

is to get creative, and use my innovative brain to work around said systems, so I can 

actually help people.” She has a belief in the creative minds of youth. However what 

was most noted was that the pedagogical actions within the SIHub made it into a 
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creative container for churning out ideas. Jay of Greenwell shared that, “the creative 

energy of the Hub fostered an environment in which my passions lead to the 

purpose of my social enterprise…” And Professor Mandy Bonisteel, observed, “it 

was clear to me that the SIHub was a place that celebrated student creativity and 

employed a pedagogy and sequenced design that enables Hubstars to harness and 

steer their own skills and ideas into something viable and beneficial to society.” And 

Amy (Hubster) of Nookmis Collective said, “I feel like the process and time allowed 

through the SIHub, allowed for creativity to grow”. Even though the challenge in 

social innovation is to create “where this has not been done before” and to create 

something new, the SIHub managed to achieve this.  

Our experience with creativity was similar to the discussion on passion. The 

creativity within the hub was manifested on the level of the SIHub and its formation 

and on the network within GBC. Professor Saloojee talks about the presence of 

“serendipity, kismet, Karma, connection and meaning from shared values and 

perspectives took off at an amazing speed in creating and launching the SIH by 

October 2014” and Professor Kelly, shared how he “ was taken with the power of 

unleashing creativity on the part of all…. students, myself and external and internal 

partners”. There was a growing network of relationships that subverted the usual 

stratified channels of communication. Creative relationships were forming between 

faculty across Schools and programs, faculty and students on a peer basis, students 

and students. This also included the working around hierarchical relationships that 

the SIHub inspired through its generating of hope and creative capacities of 

Hubsters. The President, vice presidents and upper management of the College 



 

58Hub Research Wood 2020 

 

58/131 

would drop in and be present at the SIHub showcases to witness the results of the 

Hubsters’ creativity. 

Media Literacy:  

On entering the SIHub all Hubsters were expected to apply social media approaches to 

promote their social ventures alongside the SIHub’s social media platforms. This meant 

Hubsters created instagram, and twitter accounts along with developing their facebook, 

LinkedIn, Blog and websites. Several of the Hubsters had to learn these skills 

simultaneously while growing their social ventures. Often they relied on each other to 

help problem solve, generate images and test out their brand and logo ideas. Martin 

says,   

“I had more experience with website design, Office suite and Adobe 

Photoshop than most people in my program, and so took on a 

mentoring role to many of fellow Hubsters. I participated in 

workshops and demos, and spent a good deal of later half of my 

experience offering administrative support to a variety of projects. It 

helped me realize that organizational skills were a strength of mine.” 

 

INTERPERSONAL DIMENSION OF THE 21st CENTURY COMPETENCIES 

Collaboration: This is a soft skill that is still in high demand by Canadian and world 

employers (Pate, 2020). According to the World Economic Forum Collaboration is a 21st 

century skill competency that is important to teach and develop in students (Soffel, 2016). 

Collaboration is the ability to “work in teams, learn from and contribute to the learning of 
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others, social networking skills, empathy in working with diverse others It Canadian 

students need to be able to have had experience in collaboration. (OPS, 2016).   The 

Hubstars identified a journey with collaboration which started with an awareness and 

development of their skillsets and comfort with collaborating. They collaborated and 

communicated with each other and with CEO’s’s, ED’s, individuals and enterprises. 

Martin founder of De-Toxing Masculinities, realized, he offered a lot of “administrative 

support to a variety of [hubster] projects. It helped me realize that organizational skills 

were a strength of mine.” That according to Cezil – partnered with Safepod, “it was 

important to be “very open and more hands-on with the work without worrying too much 

about rejection and [I] became very determined.” According to Daniel, the SIHub had “a 

unique style of collaboration that was a first for me and I couldn't get enough of it. It was 

inspiring and exciting to get to know your community partners, take meetings and find 

how we can hit the ground running with change…[and that] after many discussions of 

exchanging ideas in a positive and collaborative group with [other hubsters] students and 

mentors, it hit me…!” 

 Eddie says,  

“from my time in the SIHub, it has provided me with a great opportunity to 

connect with people and organizations I never would have met otherwise. 

I've been able to make countless connections with various services, 

social enterprises, people who were key to the development of my 

project… “ 

Important elements of the collaboration process had to be learned and practiced 

as well. Charmaine discussed the importance of communicating clearly and 

presenting the purpose, goals, roles and expected time involvement in the 
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venture. She says speaking of her team of teachers at the Westview School Tuck 

Shop,  

“There was a bit of a power struggle, which is predictable when it comes 

to anything involving human being[s]. Many individuals wanted to know 

that there would be no negative impact on their work schedule and the 

project would truly benefit the special education students… and you had 

to get different parties to feel that their participation was necessary and 

would be appreciated. " 

The partners and the SIHub support staff talked about the need to be flexible and 

to adapt to the shifting roles required when collaborating and or mentoring the 

students. Professor Bonisteel says her involvement, “shifted to liaising” from 

mentorship and Lauren from Morneau Shepell also shared the give and take 

relationship where the Coordinator of the SIHub was invited to sit on a panel to 

discuss the Future of Work. 

And finally, as Zuby says, “people in the college & community were amazed at 

the synergy, comraderie, connection and & focus” not just of the co-founders – 

Natalie and Zuby but also of the various faculty, students, partners, mentors, 

enterprises and programs. 

Assertiveness and a Sense of Empowerment: Their success at taking risks and 

finding pride in their accomplishments also had an impact on their sense of self and 

their understanding that they may have been working under the erroneous 

assumption that there were many things they could not do in the world. Hubstars 
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reported that now they felt empowered to speak their mind, that they felt more 

confident in challenging themselves, in pushing through rejections. They identified 

that the skillsets they learnt were transferable and shaped not only their personal 

but also their professional outlook on life. Some began to talk about finding their 

passion and being determined to now deal with longer standing personal issues. For 

instance, Ali, founder of Safe-T says “How I look at plans I make, and 

disappointments, and challenges are overall completely altered by this invaluable 

experience.” Eddie adds to this by saying, “When I was given the chance to meet 

with the head of various organizations, it made me realize that social change is 

within the grasp of everyone, and the only thing holding me back from saying "Hey! I 

have an idea" was myself”. This is a key observation and recognition of the 

entrepreneurial mindset – the capacity to take on leadership roles in order to make 

change. 

INTRAPERSONAL DIMENSION OF 21st CENTURY COMPETENCIES 

Perseverance / Grit: The challenge inherent with social innovation is the call to 

make change and create something new that has not been done before. It is 

expected that this challenge would occur in an environment where those in power 

are benefiting from the inequities experienced by others and would not want to 

change the status quo. Imagining, initiating and calling for change in these kinds of 

hostile environments requires grit, fortitude and perseverance. In this process, 

feelings of discouragement and failure would also have to be overcome. Ali says, “I 

was super discouraged, but learning to keep going through that discouragement 

was one of the most valuable lessons I learned from the hub. It's a translatable skill 
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that has overall, improved my quality of life.” And as John and Wes said, “Through 

collaboration, dedication, and hard work, change is possible.” The Hubstars 

understood clearly the positive role that perseverance and hard work had on the 

development of their ventures. Andria a partner in the Black Student Success 

Network (BSSN) says “getting to where we are has been a lot of rewarding work. 

There have been struggles but we are here. Still here.”  The group effect of seeing 

others working hard also resonated with many if not all of the Hubstars. Charmaine 

states, “but if others, could work so hard, to bring an idea alive. Who was I, to turn 

aside. So I put head down and work my butt off. Took the support I was given and 

accomplished the goals that hopefully will [do] us all proud.” There was passionate 

encouragement from the group and moments of visible small successes that was 

shared by everyone.  The approach of remembering your mission, vision and 

mandate – in other words, your purpose and pushing through failure – just trying 

was also given as advice. 

 

Professional Skills: 

Alongside the personal soft skills development is the professional skills 

development that the Hubstars identified in their responses to the survey. 

They talked about learning and practicing the skills of Project management, 

creating a social enterprise, group facilitation, creating presentations, creating a 

network and finding employment. 
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Project management: Depending on the year this was a skill the students were 

taught either prior to or during their placement in the SIHub. One year we also 

provided an opportunity for the Hubsters to work collaboratively with Project 

management students at GBC. The project management training was based 

solely on the practical application of setting goals, creating outlines and timelines, 

and creating a critical path. Each hubster was expected to lead a team and be 

part of another hubster’s team. They learnt to create a task list, negotiate, 

delegate work to others and keep on top of the venture’s progress. Quinn says, “I 

was able to build my project development skills and collaborate with my peers.”  

And Ali says, “How I look at plans I make, and disappointments, and challenges 

are overall completely altered by this invaluable experience.” Training in project 

management happened after their creation of a problem tree, their engagement 

with a creative and respectful design thinking process, and their development of a 

SIHub designed Mission Canvas model.  

The project management skills are transferable and hubstars talk of the impact. 

Lydia founder of Transition Forward says, “This experience at GBC has been the 

catalyst to many opportunities and new professional connections that still have an 

impact in my life to this day”. Eddie founder of Mobile App Recovery Connection 

(MARC), says, “As I work(ed) in social service field, I have drafted various ideas 

and plans that had potential to help my clients. ..the social innovation bug inside 

me finds its way where ever I go.” And finally Lydia says “I was able to bring a 

long-time dream to completion with the support, wisdom, and encouragement”.  
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Social Enterprise: The SIHub made it possible for students to create and test 

out their Social enterprise ideas. For many of them before they entered the SIHub 

they completed a course in social enterprise, which exposed them to the theories 

and the different models for developing a triple bottom line enterprise. Social 

entrepreneurs often found ways to drop into the SIHub or to give workshops such 

as Ryan Knight Ceo of Detailing Knights who would often deliver workshops on 

creating profit driven social enterprises.  After graduating, several of the 

Hubstars, 2 hubstars every year until the final year when 4 Hubstars, continued to 

work on their social enterprises.  And interestingly, some of the Hubstars like 

Mercedes, or Jena or Jay are now working on developing a new social enterprise. 

Mercedes, who was the project manager of the Skills for Change 

entrepreneurship hub in the first year of the SIHub explains, she is “currently 

developing a business plan for a sustainable agricultural farm that will later 

develop into accessible programming for adults/youth with dual diagnoses” and 

that she knows “how to access resources that will help me  develop my business 

plan and guide me into finding the correct resources I need to make my dream a 

reality.” 

Facilitations and Presentations: Before entering the SIHub, many of the 

Hubstars had had courses in how to facilitate. This was an extremely important 

skill to have and there was ample opportunities for Hubsters to further develop 

this skill.  Many of their social ventures required them to educate, train, create, 

raise awareness and consciousness of vulnerable people and communities. As 

mentioned before, the majority of the ventures focussed on SDG 3 ( Ensuring 
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healthy lives and promoting well-being for all at all ages) and more specifically on 

mental health strategies and initiatives with vulnerable populations. Robyn of Man 

Cave delivered workshops on healthy male role modelling for youth, John and 

Wes of Mobile arts Programming facilitated workshops on song writing and music 

making with youth at CAMH, and Connor founder of an RPG game called 

Rainbow Quest facilitated several workshops on games that mirrored the lives 

and experiences of homeless queer and trans youth.  

Presentations were another aspect of what the Hubstars had to learn, practice 

and often revise. They had to pitch their ideas at various levels for various 

reasons – whether it was to secure mentors or funding. The SIHub as part of its 

pedagogical approach expected the Hubsters to pitch to secure mentors, present 

their social ventures at annual showcases and pitch at design jams and other 

pitching competitions for resources such as free website development, free legal 

advice or for funds. We often had pitching coaches volunteer to assist the 

Hubsters in honing this skill. Jena who was working with Ali on Safe-T’s team 

says, “SAFE-T was entered into the Social Innovation Challenge, and won a 

small prize of 500.00 towards a site, and mentorship, and more.” 

 

Career Orientation, Employment and Revenue: The SIHub’s mission for 

economic justice was central to its activities. This placement allowed students the 

opportunity to create revenue sources for themselves and their social ventures.  

We had three revenue sources for the SIHub, the proceeds from the Clothing 

Swap, Textbooks for Change and the Student Association Social Innovation Hub 
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Club. These revenue sources were just enough to provide Hubsters with finances 

for prototype development, travel and other discretionary funds - areas that the 

SSW and CYC program budgets would not cover.  Hubsters ran the Clothing 

Swap twice in the term. This was an event where the Hubsters collected clothes 

mostly from faculty and staff and then invited students and GBC members to 

bring a clothing to swap. If students did not bring clothes to swap they paid a 

toonie to select and take away clothes, shoes, kids toys and books that they 

could use. Left over clothes were then taken to shelters by the Hubsters.  The 

SIHub also conducted a textbook drive for Textbooks for Change - a social 

enterprise that purchases old textbooks and exports them to Universities and 

schools in select countries in Africa. And the Social Innovation Hub Club was a 

club designed to create social enterprise and social innovation opportunities at 

the College whether they be events, panels or marketplaces. Through their 

student fees Hubsters were able to access funds to create these events which 

were often connected to prototyping and testing out their social ventures. 

As with some placements the work Hubsters did in collaboration with non-profit 

agencies and innovative organizations gave them opportunities to apply for jobs 

at these places. Quinn says that, “I'm currently working as a full-time support 

worker at one of the agencies where I ran creative writing/zine workshops for 

LGBTQI2S youth during my SIHub placement.” Other Hubsters were hired by 

innovative organizations such as Morneau Shepell, Child Development Resource 

Connection Peel and Toronto Community Benefits Network.  
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Networking, Social Capital, and Community Capital: 

Social capital, Connections and Networks: Social capital refers to “features of 

a social organization, such as networks, norms, and trust, that facilitate 

coordination and cooperation for mutual benefit.” (Putnam, 1993, p. 2). 

Community capital harnesses the financial wealth that exists within a region to 

support local, community-serving businesses and organizations, and keeps this 

wealth re-circulating for the benefit of the whole community. (CEDNET, 2014 p.2).  

These two definitions encapsulate the experiences of forming networks in the 

SIHub. It was important for Hubsters to form networks and trusts for the mutual 

benefit and interest in developing their social ventures. These networks provided 

opportunities for Hubsters to find mentors, gain knowledge and experience in 

growing their ventures. Lydia says, “this experience at GBC has been the catalyst 

to many opportunities and new professional connections that still have an impact 

in my life to this day”. And Eddie founder of MARC says, “meeting all the people 

through the SIHub has taught me that there is no idea that's impossible… When I 

was given the chance to meet with the head of various organizations, it made me 

realize that social change is within the grasp of everyone”. This attests to the 

feelings of competence, leadership and the ability to leverage social capital.  

However, emphasizing only the need to develop social capital obscures the 

sometimes more important need for financial capital within the networks of 

vulnerable and marginalized communities (DeFilippis, 2001). In other words, 

rarely do impoverished communities have direct access to financial networks.  
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Acting as a connector and an intermediary, the SIHub worked paid attention to 

the importance of developing these networks and connections to financial wealth 

for the Hubsters to realize their social ventures. Representatives from 

Futurpreneur, Alterna Savings Bank, Trillium Foundation, and Enterprise Toronto 

were present at the Hubsters’ showcases and were invited to present on ways in 

which to access their lending and granting services. Daniel of Mid-century T’s 

says that through the SIHub  “not only have I grown as a person but so has my 

wealth, I now own and operate several online businesses and have the will and 

confidence to secure financial freedom in my near future. " 

 

Confidence: A number of the Hubstars shared that they were very shy and quiet at the 

beginning of their social venture journey and especially with their Hubster partners. They 

were overconcerned and worried about rejection and speaking up. As they went through 

the SIHub journey they realized that they could open up. Cezil a Year 4 says,  

“I started off very shy and quiet with my partner and at the end have become a 

person who was very open and more hands-on with the work without worrying 

too much about rejection and became very determined”  

They developed confidence in themselves and their abilities, they grew in their ability to 

seek knowledge, move with confidence, elicit confidence from future employers, pursue 

their dreams and to embrace the concept of securing financial freedom in the future.  

Mercedes a Year 1 Hubstar says, 
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“This experience has shaped my personal and professional outlook on life and 

has given me the confidence to pursue my dreams” 

It is a desired outcome for students to develop confidence in their ability to function 

in a professional environment while in their work integrated learning placement. It 

has been shown that confidence often develops after positive outcomes in an 

environment that pushes the student to take risks, to experiment and to take risks 

with their learning (Giddens 1991, Stirling et al 2016). There is also evidence that 

there is a direct link drawn between becoming an entrepreneur by starting an 

enterprise and taking risks and high levels of self-confidence (Macko & Tyszka 

2009). 

Pride/ realistic self-evaluation Another concept was the experience of pride in 

their accomplishments. The Hubstars at the beginning of their journey often were 

skeptical about their abilities and the possibilities present for them to actually take 

something from an idea and develop it into something real. Charmaine speaking of 

her design and management of the Westview Tuck Shop run by students with 

cognitive disabilities, says, that even though what… “at times seemed impossible, 

was accomplished. The store opened on time and actually made a profit.”  Robin 

says, “I was amazed at how much I created from the first day in the Hub to now. It's 

something you can truly be proud of…and that [at] the end of it I was pleased with 

how it turned out and surprised with myself …[at what] I was able to accomplish”. 

Added to this sense of pride in all that was accomplished and what was 

accomplished was the pride in recognizing that for some like Lydia they were 
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successful at bringing … “a long-time dream to completion, with the support, 

wisdom, and encouragement”… of the SIHub. 

Passion: Some Hubsters came into the SIHub inspired by the connections they had 

made with what they felt was problematic in their communities and their passion to 

make change. They were passionate about the desire for change. What was also 

noticeable was that passion was contagious. The process of dreaming, imagining 

and birthing their ventures also fueled further passion. Actions of change inspired 

further passion that then fed back into further actions and passion for change. A 

feedback loop that just grew in passionate energy. This passionate energy was 

present in the formation of the SIHub as much as it was present in the social 

ventures founded by the Hubstars.   Zuby, cofounder of the Social Innovation Hub 

states,  

“Belief-in and passion for the [SIHub] project drove Natalie & Zuby to 

work tirelessly around the clock and on weekends to launch the SIHub. 

Our relationship was magical as we seemed to bring out the best in each 

other, complemented each others skills sets, communicated with ease & 

maintained the big picture…” 

Anonymous staff adds,  

“Throughout the entire planning process, it was evident that Natalie and 

the other members were passionate about delivering a beneficial 

experience that would help students further their own social 

innovation projects.” 
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Fatimah, one of the cofounders of Living in Black Excellence says,  

“Hearing about their passions, social interest, and everyone having the 

commitment to get involved and make a change within the community - 

made me feel like I was in a safe space filled with loving people.” 

Stephanie, founder of Safepod says, 

“Towards the end is when it became a passion project, I knew at this 

point, it did not matter how financially lucrative the idea was, I knew at 

this point that it had to be done, no matter what. By now, is when I saw 

people being personally impacted by the problem, on a larger scale.” 

Symone founder of TAHJ Hub came in with a passion. She says that,  

“ I would be able to build out a project that would address social issues 

and of course my dream of building a community centre in honor of my 

son resurfaced and I was beside myself. So that’s what I did, I began to 

make this dream a reality.” 

I see the passion as a necessary form of praxis in change making work. Effort has 

to be made in order to create the conditions that can feed the cycle of passion.  

Praxis that feed the cycle of Passion: The SIHub processes involved developing 

a Praxis that witnessed the birth of an idea, celebrated it and nourished it. Our 

Praxis was an iterative reflective approach to taking action. Here are some of the 

Praxis statements we found were useful to our work in the SIHub as itemized by co-

founder Zuby Saloojee. 
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Praxis:  

Praxis is based on social inclusion and making mission and values meaningful to 

users and community 

Praxis is based on applying skills of students, creating safe spaces and 

conversations about social injustice 

Praxis is based on magical relationships – complementary skills, positivity, 

motivations to empower their generation and bring change to society;  

Praxis is excitement at innovative ways of working together – faculty to faculty; 

faculty to student; and student to faculty in a unique style of collaboration. It feels 

like we could move mountains and that everyone was looking for ways to support 

us. 

Praxis is based on working tirelessly around the clock and on weekends to launch 

the hub 

Praxis is inspiring strong desires such as to one day run my own SE  

Praxis is based on motivation to work on the project even through difficult times;  

Praxis is a Process that is enlightening and exciting 

Praxis is based on hopes and high hopes to make project an independent social 

enterprise 

Praxis is fostering a creative environment for passions to lead to purpose; To be 

able to birth your social enterprise;  
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Praxis is that Members and coordinator were passionate about delivering a 

beneficial experience 

The data we collected identified several personal, soft skills and 21st century 

competencies the Hubsters developed while in the SIHub. These are the 

transformative elements experienced by the Hubsters that positively impacted 

their lives and their potential to make change within their communities.  
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COMMUNITY IMPACT 

The social ventures developed by the Hubsters also had a wide community 

impact. Like ripples in a pond (As Prof Rick Kelly would say) the work in the 

SIHub moved outward beginning with the community of students from the School 

of Community services, the wider college community and the larger community 

outside of the College. In the visioning and planning for developing the SIHub 

Saloojee and Wood incorporated elements that worked towards making change 

using a community development model.   The plan and vision were simple, the 

SIHub had to develop its own community of supporters both inside and outside 

the College.  These community of supporters had to be resourced with social 

innovation, social enterprise and social business expertise and knowledge. They 

also had to reflect the race, ethnic, gender, identities and lived experiences of the 

hubsters. Our belief was as each hubster belonged to a specific lived experience 

community their ventures needed to bridge or impact the communities to which 

they belonged – as in a ripple effect outward.  In this section we will share our 

impact on the community identifying the growth in leadership, innovation and 

social enterprise within certain marginalized communities and our growth of the 

SIHub’s ecosystem.    

In terms of the SIHub’s outreach the Coordinator was successful at sharing her 

curriculum and elements of her pedagogical approach with internal and external 

stakeholders who were open to injecting an entrepreneurial lens in their 

curriculum whether it was project based or venture based. The SIHub approach 

has now been integrated into the Child and Youth Care Program and the 
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Assaulted Women’s Children Counsellor Advocate program at GBC.  The 

Hubsters through their social ventures were successful at expanding their 

community reach. For instance, John of Mobile Arts Programming shares that in 

their work with youth at CAMH and Toronto Housing they were able to “work(ed) 

extensively with 8 community partners and …[reach]… 946 participants.”  

The SIHub has had notable success with facilitating the growth in leadership in 

specific Black, newcomer, trans and queer, women, and Indigenous communities.   

Three identity-based communities and their experiences of inequality, the Black 

community inside and outside of GBC, the trans community, and the community 

of women inside and outside of GBC generated several ventures almost every 

year.  

Black Community: 

There were 3 projects that were focused directly on empowering or supporting 

members of the Black community. Black Student Integrated Space (BSIS) and 

Living In Black Excellence (LIBE) were similar in their desire to target anti-Black 

racism in educational spaces such as GBC and in high schools. The TAHJ Hub, 

is a social enterprise that developed a framework based on the concept of the 

SIHub and focused on exporting it into the Jane and Finch community. 

BSIS - Black Student Integrated Space. In 2016 four hubsters – Swynda Nichols, 

Akaila Reid, Jacquie Murdock and Steffie Grant created the Black Student 

Integrated Space (BSIS) whose mission was to provide the tools and resources 

for Black student success through mentoring, workshops, podcasts, conversation 
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circles, informal and formal counseling and providing an opportunity for 

individuals to share their lived experiences. Their workshops included Black 

history and cultural competence, Resume building, Identity Accomplishment, and 

Navigating the school system as a black student.  They also co-organized one of 

the first Black Fashion shows at GBC. (Dialog March 2016) 

At the time of BSIS’s formation Professor Neil Price was tasked with writing a 

report on the experiences of Black students in the School of Community Services. 

BSIS worked to provide outreach support in order to increase the number of 

Black students participating in the study.  

Within the GBC ecosystem BSIS had forged relationships with the Department of 

Counseling, the Career center, Student life and the Student Association’s 

Community Action Center, and the Anti-Racism Committee.  Their relationships 

extended outside of GBC to include non-profit organizations, and non-profit and 

for-profit social enterprises. These included Skills for Change, Humber College’s 

Black student bridging program called The Bridge, Black Lives Matter TO, and 

Detailing Knights. At the end of their placement in the SIHub Price’s report titled 

On the Path Forward: Exploring Black student Experiences within GBC 

Community Services Programs was released and it recommended adopting and 

adapting BSIS’s model. In 2017 the GBC Black Student Success Network 

(BSSN) was formed and one of the BSIS originators, Steffie Grant was one of the 

first staff hired to do work through BSSN. Black Student Success Network 

(BSSN), is now an organization that provides support, mentoring and tutoring for 

Black students at GBC. 
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LIBE: Living in Black Excellence. 

In 2017, Shanicqua Dorival, Kalysha Eccleston, Fatima Mansaray, and Naomi 

Ford formed Living in Black Excellence (LIBE). They describe themselves as 

growing up “thinking that we would not amount to anything, a concept that is 

reinforced daily by the media and the dominant culture. After many years of 

struggling we are now doing things that many people have told us we could not 

do. And we would like to share our tools and concepts with other young Black 

women.” They created a 4 – 6 weeks peer led program that taught Black youth 

how to overcome barriers within their lives, exposed them to empowering options, 

and created space where they could find support for themselves. They provided 

hands-on workshops; open discussions; fun educational ice breakers; guest 

speakers; and at the end the participants received a final graduation certificate for 

completing the program. LIBE was a socially innovative project that addressed 

issues of self-esteem, self-worth and lack of support experienced by young black 

women due to issues of racism and social injustice. 

At GBC, they provided their workshops through the Black Student Success 

Network. As part of their advocacy work they designed an internal media 

campaign that brought issues of racism to the attention of the President of the 

College and galvanized faculty and staff to advocate for change to GBC’s 

inclusion and equity policies – in particular demanding the creation of a GBC anti-

racism policy. In response GBC hired consultants that engaged in a series of 

interviews and surveys of the College and it’s staff and released a 400 page 

report that was accepted by the President and board of GBC. 
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TAHJ Hub: 

Symone Walters describes herself as a mother, a grandmother and someone 

born and raised in Jane and Finch. Her entrepreneurial journey starts from a 

painful place when her 15 year-old son was shot and killed across from her home 

– this happened a year before she entered into the SIHub. His murder was 

followed by two other shootings that killed two of his friends on the way to his 

viewing. Symone, after organizing with Unifor and raising funds to memorialize 

the youth killed in Jane and Finch had a dream of creating a safe space and hub 

to unite the youth and communities from the four corners of the neighbourhood. 

Working with CAP-G and Toronto Community Benefits Network she was able to 

secure a million dollars in funding for the community and get an agreement from 

Metrolinx to donate land they owned at their Finch West storage facility to build a 

community hub. The TAHJ Hub – Toward a Higher Journey Hub – named after 

her son TAHJ. 

Symone continues her work with Toronto Community Benefits Network applying a 

restorative justice approach to the work she does with communities. She has 

worked with Prof Rick Kelly and founder of the Just Us Restorative Justice social 

enterprise that seeks to promote and advocate for the application of restorative 

justice principles in education and the criminal justice system. They have both 

delivered international presentations and workshops, sharing their model at 

conferences planned by the International Institute for Restorative Practices. 

Queer and Trans community: 
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Of the ventures involved with addressing the inequalities experienced by queer 

and trans communities were two – Safe-T and Rainbow Quest. 

Safe-T is a trans awareness workshop and training social enterprise founded by 

Ali Tuckey in 2016. Ali was invited to conduct their trademark conversational style 

workshops and training with Shelters, catholic high schools and finally with 

community organizations. Two years ago, Safe-T was hired by a Barrie non-profit 

where they redesigned their workshop training into a program that they managed 

and delivered across Ontario. Ali says,  

“This August, we were contracted out to the Yukon to deliver Open 

Dialogue style professional development sessions in WhiteHorse 

Yukon, through this partnership we have reached countless service 

providers, adults, and youth in open, and honest reflections and 

conversations regarding queer and trans service and workplace 

inclusion. I am extremely proud to be a former hubster.” 

 

Two years later Connor Rothwell entered the Social Innovation Hub to develop a 

Role Playing Game called Rainbow Quest. This game utilizes table-top role-

playing games (RPGs) to help LGBTQ+ youth to foster social skills, increase 

empathy, build community bonds, and improve their communication skills. 

Connor was able to continue their social venture after leaving the SIHub and work 

with queer community organizations supporting queer and trans youth in 

locations such as Toronto, Hamilton.  
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Women’s Community: 

Safepod founded in 2018 by Stephanie Cole is a social enterprise that tackles the 

issue of sexual and gender-based violence in Toronto. Through Safepod, 

Stephanie works to help businesses in the hospitality industry build cultures of 

consent and respect by providing a program of workshops, mindfulness and team 

building activities. She provided training to students in the GBC Hospitality 

program and a variety of restaurants including the Hospitality Training Centre. 

She secured private and Ontario government support and was offered a million 

dollar buy out from a US based HR company.   
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Fig 9: SIHub Ecosystem 2015 

This figure 9 from the Social Innovation Hub Visioning documents in 2015 show 

the SIHub’s ecosystem that includes potential financial and resource- based 

funders, the departments within GBC, potential community stakeholders and 

GBC stakeholders.  As of yet it did not display the fourth ripple effect showing the 

impact and developing relationships the Hubsters’ ventures had on their 

communities as seen below in Figure 10.   

 

Fig 10: SIHub Ecosystem 2018 
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In this image you can see the variety of communities that the Hubsters’ ventures 

impacted in the outer ring that includes the Black, LGBTQ+ and Women’s 

communities. 

 

Hubsters were able to work with vulnerable populations and see their reach 

extend and expand in those communities. Figure 9 and 10 captures the scope of 

communities that the Hubsters targeted in their social ventures.  Many of the 

Hubsters connected deeply with their communities through their lived 

experiences.   
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IDENTITY FORMATION 

The SIHub’s visioning document says, “We are making George Brown College a 

social innovation destination in Ontario by graduating the next wave of leaders, 

social entrepreneurs and social innovators focused on bringing economic and 

social justice to the world.” This research asked its participants to define whether 

they considered themselves to be social innovators, social entrepreneurs or 

leaders.  The data shows that 14 respondents identified as being social 

innovators, 7 as social entrepreneurs, 17 as connectors or brokers, 11 as 

Leaders and 9 as mentors. Some of the respondents identified themselves as 

being more than one and engaging with two and sometimes three roles.  

Connectors: This is an important role when supporting or mentoring social 

venture creators. Connectors form a node or hub within the social innovation 

network. This network often translates into a system that can subvert 

dysfunctional and complex power structures that perpetuate problems such as 

inequality and poverty. Westley et al (2006) hold that relationships are key when 

innovators look to address complex problems to bring about change. 

Relationships create opportunities for individuals to play an active role in shaping 

change. 

The data reveals that connectors were individuals willing to share information, 

ideas, skills, offer contacts, share their networks, referrals, provide guidance and 

help with tasks of conceptualization. They were also individuals who exhibited 

delight, gratitude and willingness to participate and willing to share power. 
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Representatives of Morneau Shepell, wrote, “As a Connector, Morneau Shepell is 

thankful to be involved with the SIHub and to be able to participate in many 

successful events. We have been able to share knowledge and have gained so 

much as well.” 

And Robin a Professor says, “I was delighted to connect SIHub students to those 

I knew, and to mentor those working on innovative triple bottom line food 

products.”  

And Hubstar Mercedes says, “I found a great need to connect folks with 

information because, after all, knowledge is power.” 

Hubstars also identified that having creative spaces for resource sharing, making 

introductions, presenting small talks, linking, hearing feedback on success, and 

allowing for un-imaginable unscripted outcomes. Zuby says, “you connect to 

people in ways in your work that’s unimaginable”…and rewarding. 

Social Innovators: 

The data revealed that social innovators were aware of experiences of growth, 

challenges they encountered, creating and needing to be open to a process that 

took them outside of their comfort zone.  There is a lot to consider in this role 

such as their capacity, their ability to deal with conflict and dynamics within a 

team and to feel responsible, motivated and to implement a plan of action. 

Amy co-founder of Nookmis writes, “being flexible and taking opportunities was 

key in where we ended up with our work”. Cezil states, “being a social innovator 
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allowed me the freedom to take nothing and make it into something big and I 

still can't believe that I was able to achieve that.” And Ruby states, “what stood 

out to me most about my time in the hub was how much I enjoyed opening my 

mind up to possibilities as a social innovator”. Jena encapsulates it all when she 

says, “in order to develop a community, a new innovative idea must be 

born, a proposal must be made, dynamic team members recruited, and a 

resource like the SIHub ready to guide this team and keep them motivated as 

they put this plan into action.” 

 

Social Entrepreneur: 

The social entrepreneurs identified the characteristics most helpful to them 

personally and to their start-up and raised the importance of having a financial 

plan. They felt encouraged by being surrounded by others who were similarly 

focused on initiating positive change, learning how to create a network, being 

open to collaborating and struggling with their confidence. They wanted to have 

discussions on business models that worked successfully with the most 

disenfranchised, how to develop a financial mindset, the energy that went into 

starting something new, ownership experiences and entrepreneurial skill 

development. 

Based on their description of their experiences this group was the most positive in 

their mindsets. There were regular references to succeeding, focusing on growth, 

emphasis on meaningful action, and developing characteristics such as 
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persistence, passion, consistency, believing change is possible and experiencing 

feelings of accomplishment. 

Stephanie CEO of Safepod says, “I needed to succeed. It wasn't necessarily to 

succeed in business, but it was to succeed in bringing my idea's to life, and 

making my thoughts become meaningful projects.” 

John from MAP in referencing the community of social entrepreneurs in the 

SIHub states, “there are a lot of amazing people doing a lot of really cool things 

as a way to initiate positive change in their communities! Through collaboration, 

dedication, and hard work, change is possible.” 

And Lydia, “Starting something on my own, and sharing the thoughts that are 

bubbling in my head with a public platform is something that I have been wanting 

to do for a long time, but fear and doubt kept me from trying. I've learned to reach 

out to strangers, network, sell myself, believe in my product, and deliver a service 

I was proud of. These were great experiences that I am glad to carry with me to 

this day. It gave me a taste for entrepreneurship and the skills required to 

succeed.” 

This group exhibited a wide range of positivity and shared feelings of growth and 

success and ability to push through fear and rejection. They readily discussed 

and exhibited pride that they were making meaningful contributions and they 

strongly believed that they were enacting positive change for themselves and 

their communities. 
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Leader: 

Leaders identified specific roles and strategies that they employed when working 

with their team and developing their social ventures. They identified the need to 

mentor and be mentored, to support their team, to create a respectful 

environment, to share their knowledge and power, to maintain their vision and to 

learn how to deal with conflict effectively. 

They felt their leadership role started with a respectful and inclusive environment, 

that allowed everyone to have and voice their ideas and themselves. Having a 

vision and conceptualizing their approach was key in their mission to create 

opportunities and spaces where others could imagine and plan their next steps. 

They developed ways to challenge and speak to systems of power in order to 

move thorough conflict and resistance to change.  They also welcomed support 

and mentorship and provided opportunities to support others in developing their 

capacities. Jane of Black Queen’s Podcast says, 

“I definitely learned a lot about leadership because Natalie allowed us to 

be the bosses of our craft. Of course, she was always available for help if 

needed. Because of this, it made all of us self-motivated because these 

projects were personal to our experiences and we cared about what we 

did.” 

Charmaine says, “In the end the leading was really about creating the 

space for others to participate and share their knowledge and actively give what 
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they could. Leadership is never about control. It’s about freedom and being 

responsive to the needs of others.” 

And final Natalie, the Coordinator of the SIHub says, “It also meant looking at 

ways to share my power and challenging hubsters/ students to step outside of 

their comfort zone to become the face of the Hub or to speak loud to systems of 

power.” 

The data from the leaders evoke elements of strategy and an awareness of being 

responsible for the team and building community. They were less interested in 

control and more interested in seeing their vision through but not at the cost of 

the community they supported and that supported them. 

Mentors: 

The SIhub experienced mentors who were willing to share, work with, provide 

opportunities, learn about their mentees, provide feedback, and educate. 

Hubstars needed mentors to share their experiences, agency connections, their 

own career journeys, offer placements and information. The mentors operated as 

partners in a team, meeting, exploring, helping, advocating, consulting and 

working in collaboration. They provided professional development and networking 

opportunities. They dropped in, listened to the Hubsters talk about their ventures 

and their learning. They provided feedback identifying and connecting innovators 

creating similar opportunities, they proposed recommendations, supported the 

ideation and iteration process and provided encouragement. They initiated 
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educational sessions in conflict management, problem-solving, developing 

confidence, and in embracing revenue generating motives over profit motives. 

The mentors themselves had to be self-aware, willing to unleash creativity, 

embrace experiential approaches, be inspiring, empowering and flexible and 

adaptable.  

Andria of BSSN states, “we also offered a placement opportunity for a couple of 

students. They worked directly with me to facilitate in obtaining information 

on black student needs here at the college” 

Robin says, “I began to drop by the SIHub space, and listen in on how students 

were talking of their projects, and of what they had learned” 

Symone of TAHJ Hub says, “I saw my tendency to provide the information and 

guidance to others about starting and upscaling their businesses as a good 

deed.” 

This data makes it clear that the Hubstars were exposed to a variety of 

opportunities that amplified their interests, skills and transformed their 

understanding of themselves and their potential. The transformation was 

bolstered by the supportive dynamics of the group and the relationships and 

networks the SIHub managed to maintain. 

 

 



 

90Hub Research Wood 2020 

 

90/131 

THE HUBSTER JOURNEY  

Any transformation comes with a journey and not all journeys especially when 

transformative are easy ones. Developing social ventures and entering into the 

creative crucible of social innovation is similar to encountering novel experiences 

– all the time. Innovators and entrepreneurs frequently meet with situations that 

they have never seen before, and with which they have no experience (Dew and 

Sarasvathy 2007) and have very little control (Bird 1989). Each day represents 

the opportunity for a multitude of events that may vary greatly from what was 

expected by the entrepreneur (Burch et al, 2013).  Within the corporate and 

entrepreneurial circles there is an expectation that the process of creating 

something new, a new organization or start up will inevitably lead to moments 

they call the Valley of Despair or Valley of Death (Corallo et al, 2019; Barron et al, 

2020) or a Cold Heaven (Westley et al 2006). These moments can result in 

experiences of failure and all the accompanying emotions that are associated 

with loss and grief.  We know that 75% of Startups end in failure (Blank, 2013).  

However entrepreneurial programs, incubators, innovation hubs, and educational 

programs help to form bridges across death valleys so that entrepreneurs could 

have a safer journey from ideation and research to community and market 

(Barron et al, 2020; Westley et al 2006).  The hubsters were not immune from 

these experiences and the connection to the resources of the Social Innovation 

Hub – the social enterprise and social innovation courses that exposed them to 

complexity theory and the adaptive change cycle model; the application of the 

SIHub lean mission canvas model; access to the coordinator, mentors, advisors, 
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and other hubsters all weaved together a bridge to support their journey through 

this highly emotional and sometimes stagnant phase of testing and implementing 

their idea. The terms the hubsters used to describe the different stages of their 

journey were “Revel in Chaos, Pulled from Despair and Emerging out of the 

Rabbit Hole” These are apt descriptors that fit with the entrepreneurial process 

associated with the Valley of Death.  Please see Figure 11. 

 

 

Fig 11: Bridge across the Valley of Death  

 

Below is a discussion of the Before, Beginning, Middle and Ending of their 

Journey. 

Before: 
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In preparing the SIHub, Zuby Saloojee and Natalie Wood spent time researching 

and developing the initial curriculum, made connections with philosophically like-

minded social entrepreneurs and innovators with technical skills to form a team. 

The SIHub then engaged in outreach and recruitment of students. There were 

ideological challenges and fears that the SIHub would quickly lose the social 

justice lens we embraced.  And advocating for releasing resources and support 

from College management was difficult.  Professor Mandy Bonisteel, observed 

that, 

“These early months and years were a tough slog. The idea of social 

innovation and entrepreneurship was not new in Canada, but it was new 

to George Brown College and like most institutions, management at the 

time was slow to be convinced of the enormous value of the program.” 

Prior to entering the SIHub some students were at varying levels of possessing 

social innovation and social entrepreneurial skills sets. Some entered the SIHub 

without knowledge of either social enterprise or social innovation. Some saw the 

SIHub as a fun place and many were not aware of the full transformation they 

would be going through. They were looking for a place and space to try and 

create something that would make a difference in the lives of vulnerable 

communities. 

The SIHub had a list of beliefs as written by Saloojee:  

“We believe that communities have within them the ideas to solve the problems 

that they face 
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We believe that true social change has to have an impact on making the benefits 

of the system accessible to all 

We believe in Government and public support for the social welfare of tis citizens 

and its service organizations 

We believe that external and complex forces are driving some social sector 

organizations to shift from being a non-profit to other hybrid forms to allow for 

sustainability 

We believe that social entrepreneurship is a valid approach to breaking down 

barriers to employment 

We believe that as we are a hub in an educational setting we have a 

responsibility to graduates as future leaders to integrate social enterprise and 

entrepreneurship development into our praxis. 

Essentially we believed we could offer something of value to any student willing 

to participate in the SIHub.” 

The Beginning: Revel in Chaos 

The beginning was full of chaos. Robyn called it a “Revel in Chaos”. This was a 

time of being in the midst of so much possibility. There were many ideas swirling 

around, creative and passionate energies that bumped into barriers/ challenges 

and into acts of serendipity, kismet and karma. In the midst of the chaos students 

and the SIHub itself were making connections with likeminded folks who came 

with their knowledge, skills and resources, there were synergistic moments and 
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many conversations and interactions some planned and others that occurred in 

hallways and elevators that were not. The formation of the ventures was building 

from the ground up and many were intrigued at the relationships of the founders 

and their connections to the students and what was manifesting. 

There was also a mirroring- kind of fractal energy related to the experiences of 

the founders of the hub and the Hubster ventures – they seem to go through 

similar trajectories. The highlights are the success at finding pathways and tools 

to use to identify a viable idea, a community to impact and the support of 

partners. Challenges existed in the recognition that no one had done this before 

and for the Coordinators we were concerned that we needed to quickly develop 

more knowledge and skills. Yet as Zuby says, “belief-in and passion for the 

project drove Natalie & Zuby to work tirelessly around the clock and on weekends 

to launch the SIH.” 

For the Hubsters, at the beginning the experience was one of feeling 

overwhelmed, being in chaos, and feeling like they didn’t know what to expect. 

They were already in a state of confusion with college and the various 

assignments they had to complete. They expressed concerns that included how 

could they create something that was financially and logistically feasible, and 

where and how would they implement their ideas. They worked through these 

concerns by finding a variety of pathways that lead them out of this state and to 

the birthing process. Their pathways included multiple discussions, reaching out 

to mentors, the coordinators and each other; focusing on who to impact; creating/ 

using the hub as an office space to set up accounts; and working with other 
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ventures with other hubsters who were further ahead of them. Ruby says, “The 

beginning was a bit challenging. The SIHub is all about finding innovative 

solutions to our most pressing social issues. This is overwhelming for 2 reasons: 

1) we have a lot of issues, and 2) innovation requires you to think outside of the 

box.” Robyn shares, “in the beginning, I didn't know what to expect. All I knew 

was that I needed to answer one question "What is my idea?". Little did I know 

that this question would branch out to hundreds of different questions…. You are 

in such a state of chaos and confusion, in school whether it be college or 

university you are following a "breadcrumb" of do this assignment/project.” 

 

Some Hubsters were concerned that they had very little experience with the 

social issue they were addressing. They had to reflect on their experiences and 

the experiences of friends and family and the projects that they worked on in 

class in order to ground themselves in the reality of the injustice these 

communities (that they often belonged to) were facing. They also identified that 

social innovation was a new topic for them and they felt inexperienced. They 

identified that they felt they had few skills and while some students came with 

prior business skills which they mostly saw as a hobby and supplemental money 

maker - they did not at first see the connection between social justice and their 

part time businesses. Mercedes says, “being in the start-up phase of SIH, I felt a 

bit all over the place. There was a lot to be done and at the time I did not have the 

experience to start and run a major program.” 
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This state of chaos was never static. It was always moving as ideas began to be 

tested. Many of the Hubsters began to edit and solidify their ideas which was a 

mark of the middle phase. 

The Middle:  Pulled from Despair: 

Robyn identifies this phase of the journey as one where many of the Hubsters 

experienced rejection and despair. It was also the part of the journey where grit, 

passion and the supports from the SIHub got them through it to a place of 

connection and synergy. Robyn says, “the middle was where things really will go 

wrong (in a good way). After you have your idea and your plan you need to go 

and sell it to others. This is probably where 90% of my emotional breakdowns 

occur. Nothing is more demoralizing than finally having your idea a clearly laid out 

plan and service and to be met with rejection, or silence from potential partners 

and businesses.”   The emotional labour associated with entrepreneurship has its 

positive side and its negative side. Robyn and many of the other Hubsters 

experienced both at this time. Robyn goes on to share that, many thought at the 

time that “maybe my idea is stupid. But, no matter how dark this period can be 

your other Hubsters will be there to pull you up.” 

Cezil echoes this experience, “while working on Our Turn George Brown Chapter, 

there were a lot of moments where I felt that the workload in creating this project 

was almost impossible but was able to push through and continue it with the help 

of my partner.” 
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For many of the Hubsters their ideas needed to be simplified or they needed to 

iterate or pivot. Deshawna, shares, “I had many different ideas and ways that I 

wanted to structure my program at first, but eventually I ended up simplifying the 

idea, which still seemed to be effective.” 

Sometimes this is where projects ended in failure and forcing Hubsters to have to 

pivot. Martin of De-Toxing Masculinities says,  

“This led to me having to pivot, turning the facilitation project into an art 

project, and I felt the impact of what I was trying to achieve was blunted. 

It was disheartening, and essentially killed any dream of me being to turn 

my project into a social enterprise.” 

  

When The SIHub, was also operating in this stage we focused on developing its 

entrepreneurial environment, creating work and advisory committees, getting buy-in 

across GBC, developing administrative logistics, developing its pedagogical frame and 

securing partnerships. Energy was being invested in bringing students their ideas and 

ventures together with multiple stakeholders, breaking institutional and educational silos, 

and finally ensuring there were no gaps in training for the Hubsters. 

 

The End: Emerging from the Rabbit Hole: 

“Emerging from the Rabbit hole” was another Robyn saying. He stated that “the end is 

probably the best part. So, at this point you have provided your service/product and you 

are trying to tie it all in for the end of year showcase”. And yes, at the end was the Hub 

Showcase set up like a poster presentation, where invited guests such as funders, 
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Investors, mentors, and community attended. The President of the College often gave a 

speech that welcomed the guests and invited them to hear the Hubsters’ brief 

introductions to their social ventures.  For many of the Hubsters this was an exciting 

moment where they had attained some measure of success. For others however, it was a 

bitter sweet moment that brought with it some disappointment. Martin 

 says of his venture that, “the project ended up Dead on Arrival. Which was a 

disappointment.” He had experienced too many challenges, plus this was the year faculty 

were forced out on a strike which meant the Hubsters had less time to work on their 

ventures. Yet he emerged out of the rabbit hole by providing much needed support to the 

other Hubsters and their ventures.  

 

For many of the Hubsters what seemed impossible was accomplished. Charmaine says, 

that her Westview Tuckshop venture had “ involvement from multiple levels. The teachers 

gave up a storage space. The students made art work to decorate and sell in the store. 

The facility staff painted the walls, constructed and installed the shelves in record time. 

Items were ordered and delivered and [what] at times seemed impossible, was 

accomplished.”   Cezil says, “by the end of this project, we were able to showcase all the 

work we have done and even pitch our project to multiple funders which to me blew my 

mind that they were even interested in a project that we struggled really hard to work for.” 

 

The ending meant new beginnings for the Hubsters. Several of them went on to continue 

their social ventures while others transferred the skills they had developed to new 

locations. They still stay connected to the coordinator. This brings up the Mulgan’s (2007) 

Connected Difference theory of social innovation. One of the key dimensions of social 
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innovation is “they leave behind compelling new social relationships between previously 

separate individuals and groups which matter greatly to the people involved,…” 
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PEDAGOGY 

 “For the master’s tools will never dismantle the master’s house. They may allow us to 

temporarily beat him at his own game, but they will never enable us to bring about 

genuine change” 

Audre Lorde 

 

There are three theoretical feeders into the SIHub’s pedagogical approach. Friere’s 

Critical pedagogy, bell hooks’ Engaged pedagogy, and Restorative Justice’s pedagogy 

and praxis. 

 

As a Black queer educator and Professor, I believe I have a role in making sure that I do 

not reproduce systems of oppression and marginalization. Co-founder of the SIHub, Zuby 

is a Brown woman who shares similar beliefs. Like hooks (1994) we see our role as an 

opportunity to respect and care for the students in our classrooms. We combine elements 

of Friere’s Critical pedagogy which is based in a cognitive and reflexive praxis; with 

hooks’ (1994) Engaged pedagogy that addresses the power relationships between 

students and teacher and emphasizes teaching as a form of liberation not just for the 

students but also for the teacher; and Restorative Justice practices as applied by 

Professor Rick Kelly used as a concept of building respectful communities and healthy 

educational spaces (Morrison 2015) where everyone belongs.  

 

All three approaches recognize that knowledge is co-created between students and 

teachers, that students come with their own knowledge, experiences and dreams that 

when integrated into the classroom can lead to acts of liberation and freedom and the 
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development of agents of social change (Friere,1970). Restorative frameworks come 

from Indigenous ways of knowing and the SIHub asserts, recognizes and supports the 

role of Indigenous people as the traditional caretakers of Kanata. All actions in the SIHub 

take on a decolonizing and social justice approach to ideation, design, creation and 

knowledge-making. 

 

The SIHub’s praxis consists mainly of four areas: creating a safe healthy space, 

building relationships, forming communities of support; engaging in critical 

thinking, and creative critical and respectful design.   

 

The Social Innovation Hub Space: 

Saloojee and Wood envisioned and worked to create a physical, emotional, mental and 

spiritual space that was safe, and welcoming of all.  Time had to be taken for trust to be 

developed between the coordinators and the Hubsters.  As Coordinators we created 

policies and implemented actions and exercises whose main purpose was to conjure up a 

sacred shared inclusive and immersive environment that was an incubator, an office and 

a drop-in.  The SIHub’s space had not physically existed until the fall of 2014 when the 

wall between two small rooms was knocked down. It was as if the force of our 

imaginations punched a hole in the space-time continuum that allowed us to seize the 

opportunity to exist and produce agents of change for 4 years.   

 

Robyn says, “the Hub is a place where everyone wants everyone to succeed and my 

fondest memories are working in the Hub with other people and just brainstorming ideas 

and sharing resources.” And Fatimah from LIBE says, “hearing about their passions, 
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social interest, and everyone having the commitment to get involved and make a change 

within the community - made me feel like I was in a safe space filled with loving people.” 

 

Relationship Building: 

As mentioned earlier one of the important dimensions of social innovation is that when it 

is done right new relationships and bonds are formed that often create unique 

opportunities and outcomes. This is one of the interesting aspects of Complexity science 

(Westley et al, 2007) and the work involved in creating social movements and social 

change. In analysing the data skills such as being able to be empathetic, be open 

minded, be flexible, communicate, be a good listener, collaborate, encourage, welcome 

everyone, give and receive feedback, manage conflict and to know when to share power. 

So many synchronous and synergistic events occurred during this journey and 

relationships was the key to this.  Daniel says, “I have clear memories of being in the hub 

and having a group of radically open-minded individuals listen and build on everything I 

shared with them. It was an experience only Natalie and Zuby could mold and I am 

grateful for the opportunity”. Lauren from Morneau Shepell – one of the SIHub’s main 

partners states, “we participated in the SIHub in a different way, we were there as 

partners and offering support to the program, and in turn SIHub was able to come and 

participate in one of our events" 

 

Communities of Support: 

Jena points out that one of the SIHub pedagogical practices was to have each Hubster 

lead “a project we developed from an idea, and a project we joined to support a fellow 
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hubster.”  This ensured the Hubsters were always working collaboratively in a small 

group or team. They were then encouraged to add mentors and coaches. In this respect 

they learned to form a community of caring that they led and for which they took 

responsibility to generate trust and build a workplan. Fatimah says, “Professor and Co-

ordinator Natalie Wood gave me the push and encouragement I needed to give the hub a 

chance and I never regretted it since then.”  Ali says, that they were “taught [me] to be 

comfortable with failing, and so towards the end of my placement I eventually got that one 

"yes" that I needed from the YMCA's mens shelter.” Jay says, “I was fortunate enough to 

have a wonderful group of peers (fellow hubsters) that encouraged and gave me positive 

feedback which transform my idea into reality.” 

 

Critical Thinking: 

It was important to promote the idea of critical thinking whereby Hubsters would 

continuously be self-evaluating and reflecting on their actions to assess whether they 

were meeting their goals. In this arena they focused on social change, finding 

opportunities to further social, environmental justice, navigating and speaking truth to 

sources of power, engaging in dialogues and critiques, creating ventures that were 

beneficial to society and harnessing their lived experiences, skills and knowledge. 

Emphasis was placed on the application of Anti-Oppressive Practice within the SIHub 

and in the Hubsters’ relationships and developing understanding of their communities 

they worked to empower.  

 

Eddie adds, “I've been able to make countless connections with various services, social 

enterprises, people who were key to the development of my project and gave me a strong 
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understanding of the opportunities available, and the needs for social innovation in my 

community.” And, Daniel shares that his team “took a "build from the bottom to top" 

approach with a will to figure out how we can innovate and connect with our community 

partners to collaborate and share resources with intention to inspire”.  Natalie states her 

role as a coordinator was to consistently be , “looking at ways to share my power and 

challenging Hubsters/ students to step outside of their comfort zone to become the face 

of the Hub or to speak loud to systems of power.” 

Their social ventures always required the Hubsters to reflect, relate and implement their 

ideas in response to their partners, or their target communities’ feedback. Challenges and 

barriers had to be assessed and strategic decisions had to be made about whether to 

keep going or to iterate or pivot. Zuby writes, that it is important to be “able to take the 

passion and leadership to make things happen…despite resistance”. 

 

Creative Critical and Respectful design: 

Central to creating social ventures are the design tools that are applied. For the 

SIHub, aspects of these Design tools were problematic and were not in keeping 

with our equity and pedagogical approaches of restorative frameworks and critical 

and engaged pedagogies. Natasha Iskander (2018), associate Professor in 

Urban planning at New York University, supports our experience and writes that 

“design thinking is fundamentally conservative and preserves the status quo.”   

We had three main critiques about the traditional design thinking tools put forward 

by the award-winning global design group IDEO. 
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1. The problematic promotion of an Expert Designer: It was clear to us that 

these Design tools were created for experts in design who were separate from 

the community and promoted as being more knowledgeable than its 

members.  One of our first beliefs is that communities have the knowledge to 

lead in designing solutions to their problems. Relying on experts is akin to 

using a social planning model. As stated in the community toolbox “social 

planning has been used largely for the benefit - economic or political - of the 

policymakers and their friends and supporters.”   Also, it is less about action 

(Callahan, 1973). In this traditional design approach it is very easy to overlook 

and undermine a community’s knowledge and resilience. This was an 

approach we did not want to duplicate.   

2. Our second concern related to the first was the role of empathy and the 

tools employed by the expert to generate their empathy for the community’s 

experiences.  How do you apply the empathy tool when your entrepreneurs 

have lived experiences? For the Social Innovation Hub we used Tools of 

Awareness and transformation instead. In other words, to direct their research 

we ask them if they have lived experiences does anyone else feel like them? 

Also we identify that the problem is not just the potential customers’ but also 

the communities’ problems must be included.   

3. And finally, all of this is to say that these design tools need to be shared 

with communities that are marginalized to adapt and make relevant to their 

experiences.  
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The Social Innovation Hub worked at adapting and developing its own Design Thinking 

tools that ensured respect for marginalized ideas and voices. The imaginative and 

creative process was encouraged and respected along with thinking outside the box and 

finding opportunities to bring Hubsters’ dreams to reality. In the process of developing 

their social ventures the Hubsters had to apply a decolonizing and AOP framework to 

understand the problems their communities were facing, identify a focus and apply these 

frameworks to design thinking and project management tools they used.  Professor 

Mandy Bonisteel says, “it was clear to me that the SIHub was a place that celebrated 

student creativity and employed a pedagogy and sequenced design that enables 

Hubsters to harness and steer their own skills and ideas into something viable and 

beneficial to society”. Diane says, “I had to harness the type of leadership skills that 

included identifying the social, economic and financial needs within a particular 

community, and conceptualizing ways that provide a different approach to 

combating those complex and multi-faceted needs.”  

In the process of implementing and testing out their ventures they were taught to be 

comfortable with failure and to iterate and pivot when they faced insurmountable barriers. 

That there were many pathways that could be taken to change the world. 

Many were aware that in designing for change they were called to do this work. Symone 

says, “I will continue to do the work that I’m doing because I believe I was called to do 

this work, I believe I was chosen to lead with others could not, I believe I am in a place of 

privilege where I have a platform to build so that those coming behind me will have a 

place to stand.” 

 

 



 

107Hub Research Wood 2020 

 

107/131 

ANSWERS TO THE THREE RESEARCH QUESTIONS  

These are the answers to the three questions that were posed at the beginning of this 

research project. 

1. What are the conditions necessary to successfully graduate School of 

Community Services’ College & social justice students into leaders in social 

innovation and social entrepreneurship?  

According to the research conducted the conditions necessary are: 

• Preliminary course work in Social Enterprise or Social Innovation 

• Understanding of AOP and social justice 

• A safe and welcoming physical environment like a Hub 

• Access to Hub resources such as, mentors, training in applying design thinking 

tools, facilitated interaction with other social entrepreneurs, participation in pitch 

competitions and showcases, access to skill building workshops such as 

promotion through social media 

• Access to counselors/ mentors that help with understanding the impact of lived 

experiences in processing rejection and avoiding the pitfalls of the Valley of 

Death. 

• Opportunities to create or co-create a social venture 

Below is a visual representing the Student pathway into the Social Innovation Hub. 

The main adaption we made to this approach was that we created an opportunity for 

students to enroll in another seven-week course called Social Innovation where they 

were provided with the Basic training, tools and resources before entering the SIHub.  
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Fig 12. – Social Innovation Hub Student Pathway from the Social Innovation Hub 

Visioning Documents 

 

2. What are the conditions necessary for industry partners to successfully 

support community members from marginalized and lived experienced 

groups to generate their own social enterprises or socially innovative 

projects? 

The conditions outlined in question 1 would be key to follow. In particular adapting 

tools that would center the community members’ lived experiences and embracing a 

pedagogical approach that promotes self-directed learning, and a restorative justice 
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framework. Having racialized staff or coordinators who have a developed 

understanding of the entrepreneurial journey and who have an innate skill set to build 

relationships and make connections with others. 

Some extra bridging related to developing community capital and financial networks 

would need to be provided to help these entrepreneurs take their ideas from 

conception to market. 

3. What was successful about the model of the SIHub and what supports and 

resources are required for it to scale in efficiency in order to address its 

vision and mission? 

The Social Innovation Hub was successful at arousing the imagination of students and 

laying a path that made them aware of their potential to create organizations that 

embraced a social justice ethic. Students were able to go on the entrepreneurial journey 

just like other entrepreneurs and they were able to foster strong relationships with their 

peers and mentors.  

Some of the main takeaways are that: 

• School and education is often the main approach that marginalized and 

disenfranchised communities use to try and get ahead, essentially to escape 

poverty. 

• According to Complexity Theory (Westley et al, 2007) a small change – that is a 

change brought on by an individual’s inner work can have wide ranging positive 

impact. 

• Relationships are key – being open to and forming relationships with parents to 

teachers, parents to principals and trustees, students to teachers, teachers to 
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students, students to communities etc. can shift a hierarchical dynamic that 

disempowers and disenfranchises communities. 

• We can work with the forces of social movements calling for the Abolition of 

Institutions and systems that were created to be exploitative, damaging to the 

environment and engaged in white supremacist logics that reproduced racist and 

oppressive behaviors. Our role would be to put forward a design equity approach 

to rebuilding organizations that center people and the planet. 
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CONCLUSION 

This is not an exhaustive list of actions and pedagogical practices taken on by the SIHub. 

Francis Westley (2010) who is the J.W. McConnell Professor of social innovation at the 

University of Waterloo, Ontario has argued for the re-integrating of disenfranchised and 

marginalized individuals and communities in social innovation practices. Her analysis 

includes the understanding that people who are often pushed to the margins in society 

because of oppressive actions like racism and sexism often have to find ways to live 

innovative lives. She reasons that if they were included in these processes of social 

innovation then change could truly happen.  

 

I would like to add to this and say that if we were to educate, provide opportunities for 

these communities to have access to social and community capital they could more 

easily take on leadership roles and envision and bring their dreams and a new world to 

reality.  For me this is what the SIHub was successful at doing in the short time that we 

were up and running. We were able to create the conditions to develop social innovators, 

leaders, and social entrepreneurs who took their intimate knowledge of their lived 

experiences combined it with research and the opportunities to test their ideas out. They 

exported their knowledge and competencies into their communities and their workplaces. 

The relationships they formed are truly standing the test of time. I feel strongly that they 

created moments of liberation where they were able to harness their potential to change 

their communities and the world. Please see the Figure 13 below. It shows the impact of 

our social innovation and social economy approach to systems change. Highlighted in 

this diagram is the importance of relationships, a social justice approach and leadership 
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on creating alternative enterprises that could impact neoliberal capitalist beliefs, empower 

marginalized communities and strengthen organizations within the social economy. 

 

 

Fig 13 The Social Innovation Hub System’s Change approach 

 

The Social Innovation Hub was not a capitalist venture encouraging the growth of little 

capitalists in order to keep an oppressive, unfair and crippling economic and financial 

system afloat. In the beginning stages of developing the SIHub my co-founder and I faced 

opposition from Faculty members that were “concerned that the language of social 

innovation and entrepreneurship …being used at that time would be at the expense of a 

social justice lens”. (as told by Professor Robin). The intention was to create an 

opportunity for students most of whom are disenfranchised and marginalized in some 

way to learn how to make their own organizations, to become leaders and to set the 

conditions for them to imagine into being an alternative economic and social system 

based on social and economic justice principles.  According to Professor Hossein (2017), 
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“social enterprises and alternative business structures have always been the 

purview of disenfranchised communities. How else would we survive if we 

were not able to learn to innovatively use economic tools and models so that 

we could earn income and revenue and pay for the important things in life.” 

p.ix 

 

The Social Innovation Hub was an opportunity to share knowledge about these 

economic tools and collectivist models.  A Strengths Weakness Opportunities and 

Threats (SWOT) analysis taken of the Social Innovation Hub reveals: 

Strengths: It accomplished what it set out to do despite the misunderstandings that were 

associated with social innovation and social enterprise. We were able to incubate 33 

socially innovative ventures and 18 social enterprises where 14 enterprises are still 

running. We were also able to provide the conditions to generate a strong sense of 

community amongst the 81 hubsters many who are still in contact with each other and the 

coordinators of the SIHub. The SIHub sought to create a sustainable ecosystem that 

graduated students with the skills and confidence to pursue the development of socially 

innovative and entrepreneurial activities. We did this at least for 4 years in which time we 

found ourselves working to change the environment at GBC in order to make it a more 

equitable and justice oriented College suited to the needs of the change making work of 

the SIHub Hubsters. 

Weakness: Maybe it was the co-founders’ inability to explain clearly our philosophy in 

terms that would (sufficiently) inspire our other faculty members and administration to 

continue to support the good work in the SIHub. Or maybe it was the audacity of a Black 

and Brown woman trying to change the status quo of systemic inequality that made us 
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lose our support. Or were the faculty retracting to their own their comfort zones within 

classroom teaching and not fully grasping the concepts of social innovation and social 

entrepreneurship and the change making potential of the SIHub? Or it could have been 

that the Hubsters challenged the inequitable systems at GBC too often, pushing the 

College to hire anti-racism consultants? Maybe it was my inexperience administratively 

running a change organization within an organization that had different priorities that lead 

to the SIHub’s demise. This was not the purpose of this study but this became an 

unanswered question during the research phases. It still goes unanswered. 

Opportunities: I have taken the opportunity to continue this work on a smaller level. I 

believe it is important that students who have often been told that they are not good 

enough and who feel often that they do not fit into any system but the child welfare and 

the prison systems to be given opportunities that could expose their potential. Since the 

closure of the SIHub I have continued to consult with other Colleges who have fully 

embraced a strategy of social innovation and measures that support racialized and 

marginialized communities to create organizations within the social economy. I have also 

sat on Panels such as the ‘The Black Social Economy: Black Women and Cooperativism 

in the Americas and Beyond’ held through Liviana Global Conference on the Community 

Economies (2020) facilitated by Dr. Caroline Shenaz Hossein. I shared the results of the 

Social Innovation Hub research and exposed academic and social economy communities 

to the pedagogical and theoretical framing that made the SIHub achieve its outcomes.  

Threats: The SIHub threatens the incomplete yet inexorable workings of systems built 

around beliefs and values of exclusion, white supremacy, inequality and unchecked 

capitalism. The SIHub promoted the idea that excluded and marginalized individuals 

could use their potential, their collectivity and their communities’ epistemologies to shift 
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the damage that exclusive systems create. It also embraced a praxis that sought to 

effectively imagine and make this ‘idea’ into a reality. We were successful at this within a 

strict time-space setting. For us four years within a higher learning milieu was a short 

enough time to fire up the imaginations of students who had long term and often 

intergenerational experiences of being racialized, labeled, living in poverty, targeted by 

child welfare, social services and criminal justice systems that continued cycle of 

exclusion, inequity and premature deaths. 

 

Finally, conducting research and writing on the impact of the Social Innovation Hub was a 

labour of love and sorrow. I wanted to get this right and to truly document the experiences 

of the students entering the SIHub. My co-founder and I went through a similar process 

that the Hubsters went through on their journey to birth their ideas, test them out and to 

grow them. Ours however ended in frustration and an inability to overcome the lack of 

resources and other barriers we faced so I had to close the Social Innovation Hub at GBC 

in 2018.   

 

While the lack of resources and support created a climate of frustration and closure of the 

social innovation hub in 2018, this research has affirmed the experience and viability of 

the SIHub for its users and their respective communities.   
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Future of social innovation in the GBC School of Social and Community services.  

It is unclear that despite these overwhelming results that the Social Innovation Hub met 

and exceeded its mission and mandate, that the SIHub will ever be resurrected. The 

Social Enterprise course is now expanded to 14 weeks and is called Social Innovation for 

Social Change. It will have some elements of the pedagogy and tools used in the SIHub 

but will embody more of a project based learning approach with a tie in to some elements 

of Kolb’s (1984) experiential learning that would include some opportunities for students 

to experience Abstract conceptualization and Active experimenting. The Social Innovation 

Hub Space is now replaced by the StartGBC hub, which relies more on students being 

able to be more self-directed. 

 

However, it does not stop here – like a rhizome or a ripple effect social and economic 

justice tides flowing through social innovation and the social economy continue to 

emerge. The Peel District School Board which has already integrated a social enterprise 

curriculum in the their high schools is now looking at the process of critical and respectful 

design thinking as an opportunity to design for students traditionally marginalized by the 

educational system. As well, Work Integrated Learning is embracing entrepreneurial 

activities as part of their practice, which would allow students to develop their own 

ventures, entrepreneurial habits of mind and gather 21st century competencies.  

The Social Innovation Hub no longer exists but was part of something bigger – a 

movement for justice whose ripples are still flowing outward.  
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APPENDIX 

 

 
 
You have been invited to participate in the making of this Zine because we want to hear your 
perspective on your experience being placed in or working with the Social Innovation Hub from 
2014 -2018. By participating in the production of this Zine, you will be contributing to the 
development of a pedagogical approach that would enhance social innovation, social 
entrepreneurship and social work entrepreneurship education and practice. 
 
 
As your submission will help in the creation of an artistic research-based product (Zine), this 
means that your information will be held in the public domain. In other words, it will be placed 
online and, in the future, can be archived in a library such as OcadU’s Zine library. If you consent 
to participate, you can choose to not reveal your name. Although your name may be discovered by 
the researchers through the submission of your material, we will not publish it in the Zine if that is 
your wish. Please be assured that this Zine will not be sold and will only be used for educational 
purposes and this research. The data you provide will never be shared with a third party for 
commercial use. 
 
Your participation in this research is voluntary. You have the right to withdraw at any point during 
the process of submitting, during the analysis and in the publication of the Zine, for any reason, 
and without any prejudice. Further, you have the right to skip any requested area of this study, for 
any reason. 
 
This project has received funding from the GBC Research and Innovation Program. 

 
 
Please read the following statements below: 
 
• I confirm I am someone who has worked in or with the Social Innovation Hub. 
• I understand that my submission will be both used for research purposes and placed in the public 
domain and be printed into a Zine format.  
• I understand I can choose to not put my name on my submission or I can choose to create an 
alias. My identity will not be disclosed for commercial use by a third party. 
• I understand that I am consenting for my submission to be known by the researchers who may be 
able to identify who I am based on my email address and any other identifying info revealed in my 
submission.  
• I understand that my participation is voluntary, and I can withdraw at any time. 
• I understand that whatever I write or create for this submission is my copyright and subject to 
requesting my consent for purposes other than the research and the production of the Zine.  
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• I understand that no matter how critical I am in my submission I will continue to be treated with 
respect – including still being able to get professional references and other GBC alumni support if 
needed. 
• I agree to keep my submissions free of derogatory language or derogatory images. 
• I agree I have received adequate information about my participation in this research and 
understand what will happen to the information I provide. 
 
 
 
 
By filling out the questionnaire below and sending it to me nwood@georgebrown.ca. It indicates 
that you understand the information provided above, agree with the statements above, and are 
willing to participate in this submission call. 
 
 
 
Hub Survey: Name: 
 
 
 

1. What	was	the	Hub	project	you	worked	with?	
 
 
 
 

2. For the purposes of the Zine how would you like to be identified. 
(This is very similar to a one-minute pitch) 

 
 
 
 
 

3. What was it like for you at the beginning, middle and the end of 
your involvement with the SIHub and for former Hubsters include 
where you are with your project. Please describe the process in 
at least 2 - 3 paragraphs. 

 
 
 
 
 

4. Please choose at least one topic to write on regarding your 
experience with the SIHub. Write on being a Leader; a Social 
Entrepreneur; a Social Innovator; a Connector; your ability to 
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provide resources such as mentorship, links, field placement or 
internship opportunities. Please describe in 2- 3 paragraphs. 

 
 
 

5. Please feel free to write a poem, or upload a sketch, add an 
image or photo, use lines or dots or even emojis that best 
describe your journey and overall experience working in or with 
the SIHub. Please also provide a brief explanation and or title of 
your creative submission. 

 
 
 
Thank you! 
 

 

 

 

 

 


